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Abstract: Contemporaneity is marked, above all, by the expansion and development of digital
Information and Communication Technologies (ICT). Far beyond mere tools at the disposal
of human action, the most recent technological resources—understood as true social
institutions—redefine practices, knowledge, and various relationships. In education, digital
ICT bring a range of implications, among which we highlight the use of platforms that begin
to mediate the teaching-learning process. In this context, the objective of this article is to
discuss the platformization of higher education, problematizing the processes of privatization,
standardization, and alienation of teaching. This is a theoretical essay, and therefore adopts a
qualitative approach. Drawing on different authors in the fields of education and/or
technology, we conclude that platforms present various dualities, creating opportunities while
also generating challenges and problems. In this scenario, it is essential to advocate for a
reappropriation by teachers of their protagonism in the face of platforms and what, in these
pages, we call platformization.
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Resumo: A contemporaneidade é marcada, sobretudo, pela expansdo e desenvolvimento das
Tecnologias Digitais de Informagdo e Comunica¢do (TDIC). Muito mais do que meras
terramentas a disposi¢do do agir humano, os recursos tecnolégicos mais recentes, enquanto
verdadeiras instituigdes sociais, ressignificam praticas, saberes e relacdes diversas. Na
educagdo, as TDIC trazem uma série de implicagdes, dentre as quais cabe citar o uso de
plataformas que passam a mediar o processo de ensino-aprendizagem. Diante disso, o objetivo
deste artigo é discutir a plataformizagio da educagio superior, problematizando os processos
de privatizagdo, padronizagdo e alienagdo do ensino. Trata-se de um ensaio teérico que, por
isso mesmo, possul abordagem qualitativa. Baseando-se em diferentes autores da area da
educagio e/ou tecnologias, concluimos que as plataformas apresentam dualidades diversas,
criando possibilidades ao passo que engendram desafios e problemas. Nesse cendrio, é
tundamental defender uma reapropriagio, por parte dos docentes, do protagonismo em face
das plataformas e do que, nestas paginas, chamamos de plataformizagao.

Palavras-chave: Plataformizacdo; Educagdo Superior; Tecnologias Digitais.

Resumen: La contemporaneidad esta marcada, sobre todo, por la expansién y el desarrollo de
las Tecnologfas Digitales de la Informacién y la Comunicacién (TDIC). Mucho méas que
simples herramientas al servicio de la accién humana, los recursos tecnolégicos més recientes,
en tanto verdaderas instituciones sociales, resignifican practicas, saberes y diversas relaciones.
En el ambito educativo, las TDIC traen consigo una serie de implicaciones, entre las cuales se
destaca el uso de plataformas que pasan a mediar el proceso de ensefianza-aprendizaje. En este
contexto, el objetivo de este articulo es discutir la plataformizacién de la educacién superior,
problematizando los procesos de privatizacién, estandarizacién y alienacién de la ensefanza.
Se trata de un ensayo tedrico que, por lo tanto, adopta un enfoque cualitativo. Basdndose en
distintos autores del campo de la educacién y/o de la tecnologia, concluimos que las
plataformas presentan diversas dualidades, generando posibilidades al mismo tiempo que
producen desatios y problemdticas. En este escenario, es fundamental defender una
reapropiacién, por parte del profesorado, del protagonismo frente a las plataformas y a lo que,
en estas paginas, denominamos plataformizacién.

Palabras clave: Plataformizacién; Educacién Superior; Tecnologias Digitales.

Received on: August 6, 2025
Accepted on: October 30, 2025

Introduction

Contemporary life is marked by the use of digital Information and Communication
Technologies (ICT) that permeate the most diverse activities of everyday life. From simple to
complex tasks, they are increasingly mediated and influenced by various technological
resources. We often encounter platform-based realities, which are environments filled with
devices and software that not only mediate relationships and transactions but also do so in the
way that Latour (2012) describes. They therefore modify the configurations of networks of
subjects and technologies, shaping the work of teachers themselves.

In education, digital ICT have varied implications. The very notion of knowledge is

redefined, as an ideal of totalizable knowledge gives way to the faltering, expansive, and
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tlexible character of network society (Castells, 1999) or cyberspace (Lévy, 1999). Other modes
of production and construction of intelligence are being developed, while intricate training
models are complicating formal education. It is true that many possibilities are emerging in
the wake of what we might call digital culture. However, we must consider the challenges, as
well as the deleterious eftects of the uncritical use of digital ICT.

Mediated social relationships, that is, those that take place on platforms, also influence
educational processes in the context of changes that impose new formats and perspectives. In
an increasing number of educational networks, schools, and universities, we see the use of
technological resources that serve as a link between teaching and learning. By unveiling this
mediating relationship promoted by digital ICT, we can identify ulterior motives. Ultra-
individualized data is collected and used to produce specific reports, both for the control and
supervision of teaching work and for the mapping and manipulation of educational activities.
This procedure leads to a dialectical process, which we will refer to in this article as the
dialectic of individuation.

The overall objective of this text, therefore, is to discuss the platformization of higher
education specifically, questioning the processes of privatization, standardization, and
alienation of education. To this end, we used a narrative review of the literature (Cervo;
Bervian; Silva, 2007; Flick, 2009) to construct a theoretical essay. This means that the review
included the subjective interference of the authors, since no systematic criteria were used for
the collection and analysis of bibliographic material.

In general terms, we searched databases such as Scientific Electronic Library Online
(SciELO), Google Scholar, and the Journal Portal of the Coordination for the Improvement of
Higher Education Personnel (Capes). We searched for keywords related to the study, such as
"platformization in education," "platforms in education," "platformization in higher
education," "digital technologies in education," etc. The materials were selected based on a
preliminary reading of titles and abstracts. The authors read the texts in their entirety and,
based on subjective criteria of convenience and interest—given the narrative focus of the
review—selected those that would comprise the discussion in the text. We also used books
that have been part of the authors' analyses, reflections, and research.

Now, we seek to unveil some of the obvious and latent challenges in contemporary
times in order to problematize ongoing processes with a view to establishing the necessary
critiques for confronting today's obstacles. It should be noted that this research is part of the
efforts of the Study and Research Group on Innovation in Education, Technologies, and

Languages (Horizonte Group-UFSCar).
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Digital technologies in higher education: platformization of teaching

Discussions about the inclusion of digital ICT in education date back several decades
(Kenski, 20038; Moran; Masetto; Behrens, 2000). Various studies have already highlighted
possibilities and limitations, demonstrating that technological resources, if used under critical
guidance, can contribute to improving the teaching-learning process (Candau, 2022; Kenski,
2003; Masetto, 2006; Moran, 2007; Oliveira; Silva, 2023). It is therefore necessary to overcome
a Manichean perspective and avoid counterproductive dichotomies, because technological
resources, while not a panacea for educational problems, are important to the pedagogical act.

This consideration is important because it shows us that the debate on digital ICT in
pedagogical practices is not entirely recent. However, the rapid expansion of digital devices,
accompanied by regulatory changes such as the guidelines of the National Common Core
Curriculum (BNCC), has brought other nuances to the debate. More recently, there have been
movements, including by public officials, to accelerate the incorporation of digital ICT,
including so-called educational platforms that, among other things, mediate teaching-learning
relationships by collecting, storing, and managing data from both teachers and students. We
are facing a scenario of platformization, sustained by seductive promises of educational
improvements that are so necessary in countries with marked inequality, such as Brazil.

For Silva and Couto (2024, p. 6), the term “platformization” refers to the “convergence
of various systems, protocols, networks, etc., bringing together different actors and human
and non-human actions, connected by a dynamic constellation of technologies, economic, and
sociocultural mechanisms”. According to the authors, digital platforms permeate everyday life,
influencing social interactions, reconfiguring institutional structures, and altering
professional routines by transforming the conditions and rules that guide these interactions.

In education, the platformization of teaching can be understood as a process whereby
educational and pedagogical activities are mediated and organized through digital platforms
used by higher education institutions, such as virtual learning environments (VLEs), for
content storage, activities, and web conferencing. Among the most common digital platforms
are Moodle, a free, open-source, and customizable platform, and commercial platforms from
so-called “big tech” companies (offered and managed by private companies), such as Google
Classroom, Google Meet, Microsoft Teams, and Zoom.

In addition to the examples mentioned above, other complementary digital tools have
been incorporated into everyday academic life, such as YouTube (for video lessons), Padlet,
Mentimeter, Kahoot (for interactive activities), Google Drive and OneDrive (for storing and

sharing materials), WhatsApp and Telegram (for communicating with students), etc. Also
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noteworthy are platforms focused on active learning practices, including gamification, forums,
chats, and interactive videos.

The fact is that the variety of digital platforms that permeate higher education allows
students to access digital teaching materials asynchronously and synchronously. They can
also promote authorship and collaborative work while facilitating content creation and
sharing, automating pedagogical tasks, and enabling the monitoring and analysis of student
engagement, attendance, and performance, thereby improving teaching.

However, platformization is considered to bring with it a series of challenges and
risks, especially for quality public education. One of the main problems is the incentive
for privatization of education through the imposition of standardized pedagogical models
and technological dependence that compromises institutional and teaching autonomy. In
addition, digital technologies can intensify and, consequently, make work more
precarious by increasing the workload.

Candau (2022), during the gradual return to face-to-face classes in the post-pandemic
period, warned us about the fad of hybrid education, implemented through digital platforms
in public schools—and also in higher education institutions. This public-private partnership,
in light of technological determinism, often carries ulterior motives related to the
transformation of educational processes into commodities—which is symptomatic in a data-
driven economy (Sadin, 2023).

Another critical point to mention is the weakening of the dialogical and humanizing
dimension of education, which tends to be replaced by interactions mediated by algorithms
and performance metrics, automating teaching work, and reducing or excluding pedagogical
interaction, which undermines the bond between teachers and students. Sometimes, practices
that achieve optimal quantitative efficiency anchor the use of digital platforms. This efficiency
is achieved through the algorithmic conduct of processes (Sadin, 2023). Thus, the human and
dialogical dimension of education is lost, suppressing spaces for discussion that favor the
development of emancipatory critical consciousness in students, as advocated by Freire (1996).

According to Valente (2019), digital platforms function as true monopolies, taking
advantage of their large number of users, the immense amount of data collected, and their
technological power to expand their presence and influence in different areas of society. They
are not neutral tools: they exercise a role of surveillance and control, capturing users' traces—
including personal and sensitive data from teachers and students. Algorithms process the
collected information, analyzing and influencing our consumption choices, political, cultural,

and educational behavior.
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In the context of the data-driven economy (Loveluck, 2018; Sadin, 2023), which Zubotf
(2021) discusses as surveillance capitalism, it is evident that the use of private platforms
benefits capital through the production, management, and control of data in education. This
is because new social dynamics, which permeate relationships in digital spaces, can reinforce
disciplinary logics through the ultra-personalized management of individuals (Zarifian, 2022).
For students, such an arrangement implies the collection and control of sensitive data, such
as demographic data, assessment results, and peer interactions, among others. For teachers,
platforms can represent a dystopian allegory in the manner of George Orwell's 1984, in which
the surveillance of the subject reaches the optimum of capitalist efficiency through the
individualized control of information, such as access, permanence, use, results, etc.

Such an arrangement means that educational platforms often collect data and
information about users using the same modus operandi applied by big tech companies in
other contexts, focusing on productivity, performance control, gamified engagement, and
teaching through automated modules, called pedagogical tracks. This reduces education to a
process of completing online tasks and makes institutions dependent on external services,
usually outsourced for the management and storage of educational data. Following the same
logic, teachers are also monitored in terms of their connection time, productivity in providing
teedback, response rate, and time with students, among other factors.

From this perspective, platformization is a reality that is developing rapidly in Brazil.
During the COVID-19 pandemic, education, including public education, underwent an
accelerated process of integrating digital platforms into teaching and learning processes when,
on an emergency basis, many institutions adopted services offered by large technology
companies such as Google and Microsoft. This movement deepened technological dependence
and exacerbated existing inequalities, increasing social and digital exclusion, since many
students did not have access to quality internet or adequate equipment, dealing with a scarcity
of meaningful public policies to overcome the challenges faced (Costa; Ojeda; Lopes, 2025).

In this scenario, without ignoring the importance of ICTs in education, it is worth
emphasizing that teachers need to have autonomy to use them. When guided by a privatized
perspective, platformization takes away the leading role of teachers and imposes a commercial
logic of surveillance and control over work. This leading role requires coherent critical
knowledge that integrates political, technological, pedagogical, and content dimensions
(Veloso; Pareschi; Oliveira, 2024), without which the promotion of an education project based
on emancipation and social transformation is weakened.

Under the guidance of a neoliberal model and capitalist dynamics, platformization is

shaping and replacing pedagogical relationships and mediations. Subjected to externally
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defined metrics, algorithms, and standards, teachers are constantly monitored and disciplined.
With autonomy weakened, educational work is conducted under the aegis of productivity,
efficiency, and adaptation to models. Therefore,
[...] Teaching work, when organized through platforms that emphasize innovation,
updating, development, and improvements in administrative and educational
processes, is ultimately subordinated to a heteronomous configuration. This
configuration diverges from its original purpose by embodying instrumental

rationality, leading to a conception of education and teaching aimed at adapting
individuals to the social system and the market (Duci; Gomes, 2024, p. 14).

This adaptation of individuals to market dictates, standardized in quantitative terms
based on data economics, allows us to question one of the main benefits presented in the
enthusiastic discourse of those who defend, at all costs, the platformization of education,
namely, the personalization of pedagogical processes. In fact, digital ICT can personalize
educational practices, producing individualized data and, consequently, activities, materials,
and resources adapted to the specific educational reality and needs of each student.

But the ode to personalization, without a critical bias, obscures the dialectic that
underlies individuation in contemporary times. The more personalized the process becomes,
through adaptive platforms, the more subjects find themselves subsumed into intricate
processes of uniformity and standardization. The autonomy touted by advocates of
unrestricted use of platforms, which would result from the adaptation provided by the
technological device, unfolds, in many scenarios, into alienation. Only a dialectical analysis is
capable of grasping this apparent contradiction as real movement and not untruth. We will

discuss this below.

Standardization and alienation in teaching processes: the dialectic of individuation

What we are referring to here as the dialectic of individuation is related to ideas
developed elsewhere by the first author. To understand the core of the issue, we should revisit
some historical precedents. Since the last decades of the 20th century, we have been living in
a scenario of flexibilization of productive relations and expansion of digital ICT. The flexible
accumulation regime (Harvey, 1994) stems from the crises of the Fordist model of production
after the 1970s. Mass production, rigid labor flows, and scientific and disciplinary
management of labor, among other characteristics, give way to a model that emphasizes
product customization, flexible productive relations, collaborative management, and other
attributes that now prevail in capitalism (Larangeira, 1997).

It is in this scenario of transition that digital technologies have found fertile ground in

the last decades of the 20th century. According to Loveluck (2018) and Sadin (2023), the
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discourses that contributed to the proliferation of the internet and the initial experiences with
personal computing were rooted in the countercultural movement of the 1960s, which sought
a reversal of prevailing values. In other words, this movement aimed to put the machine back
at the service of humans, empowering them to control it and break free from the constraints
of modernity (Weber, 2013). The post-bureaucratic discourse of this historical-social period
influences, to varying degrees, the very protocols of computer and internet development,
generating decentralized models whose promise was freedom of information and social
relations (Loveluck, 2018). This change has led to an unexpected overlap between the
neoliberal right, libertarian radicalism, and Californian ideology—the latter resulting from
experiences with personal computing and digital technologies in California, United States.

This juxtaposition between flexible capitalism, the counterculture movement, and the
advent of the internet and personal computers contributes to the production of an ideological
discourse based on free market sovereignty and a libertarianism inclined toward the motto
that information should be free (Barbrook; Cameron, 1995; Loveluck, 2018). This historical
introduction is necessary to ground the analysis of the technological and ideological
movements that will sustain a process of overvaluing individuals. In other words, this process
of individuation is based on the promise of vertical, post-bureaucratic relationships beyond the
state, which supervises, regulates, and restricts human activities— a model that Foucault
(1987) analyzed as disciplinary.

Digital ICT, therefore, fit perfectly into the perspective of flexibility. Just look at
the personalized content that is now possible thanks to the use of Artificial Intelligence
(AI) — not just generative Al. The ideology of Silicon Valley, as a worldview propagated
by big tech companies, shapes society in the sense of projecting an ever-increasing freedom
tor the individual. With a mobile device such as a smartphone, users can browse the
internet, accessing content at will and supposedly adapting it to their most personal needs
and interests. There is an exaggerated personalization of life and relationships, which is
expressed, for example, in advertising based on data generated by people to target specific
content to each outlined profile.

The same prevailing discourse influences educational practices, which are confronted
with the promise of personalized teaching. Generative Al, to cite a more recent context, is a
symptomatic example, as students “can benefit from these technologies, including because
they complement traditional educational methods, as they have the potential to increase
accessibility and provide personalized learning experiences” (Heggler, Szmoski, and Miquelin,
2025, p. 15). This means that individual freedom and content personalization are part of the

promises surrounding the expansion of digital ICT and its use in education.
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However, a superficial analysis of this process does not allow us to scrutinize the
dialectic that permeates contemporary society. Concomitant with the personalization of
content and the promise of individuation, there are complex movements of standardization
and alienation. Directing the debate toward higher education, the subject of analysis in
this essay, it is clear that platformization, while offering a range of possibilities for
diversifying and adapting teaching to the specificities of each scenario, also drives
massification and standardization.

It is important to note the phenomenon that Santaella (2021) analyzes as datafication,
that is, the transformation of social relations and the actions of individuals into quantifiable
data, which enables real-time algorithmic monitoring and predictive analysis. In other words,
the more we experience platforms and their customizations, the more we are standardized.
We become information exploited by various companies and agencies, based on Al (Rodrigues;
Rodrigues, 2023), at the heart of the data economy (Sadin, 2023).

Furthermore, the use of resources sold by companies such as Google requires
adaptation to the model that the data economy and other big tech companies conceive from a
“one-size-fits-all” perspective. When discussing Mundane Technology, Nemer (2021) shows
us how, repeatedly, digital ICT created and designed for the characteristics and standards of
the Global North need to be appropriated and reinterpreted by the Global South, namely by
the oppressed. This need for reinterpretation is a clear indication that proposals designed for
other contexts are being imposed on the education of the dominated classes. They are based
on standards that neglect the specificities of unequal contexts and are subject to the logic of
countries at the center of global capitalism.

The need to reinvent or overcome externally imposed limitations confirms the
argument that technologies are not neutral. Feenberg (2013) proposes that technological
resources are like social institutions, carrying values and forms of use that shape our life in
society. This does not mean that digital ICT are supersensible beings, oblivious to the
possibilities of re-signification. In the sociotechnical sphere, it is understood that all
technology is a social product and, as such, carries values that are not universal and necessary
but contingent (Veloso, 2023).

What is the dialectic of individuation? We refer to the contradiction inherent in
flexible capitalism and Silicon Valley ideology. While software and hardware promise
individual liberation, they also forge standards and alienation that are sold and imposed
vertically. The greater the use of platforms and their possibilities for personalizing teaching,
the more intense the production of a mass of data that reduces us to the standard of the

algorithm managed and manipulated by technology—we are datafied. The more we use
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devices to personalize and diversify our classes, the more we are urged to adapt to software
and hardware models created by companies that sell “unique solutions.” These are standards
created in global technology centers that often disregard the realities and vicissitudes of
marginalized contexts (Nemer, 2021).

Exposing the danger is crucial. The privatization of education condemns us to
standards and alienates us. Education is subject to the limitations and protocols of digital ICT.
Data is produced that feeds back into this industry of standardized personalization. The
dialectic of individuation concerns the contradiction inherent in the process, which, at the
same time, individualizes through the flexibilization and intense use of devices while
relegating subjects to an amorphous mass of users treated as algorithmic data “stuck” to the

standards and decisions of the large technology companies that control the markets.

Protagonism in the socio-technical network: overcoming alienating standardization

Far from seeking a definitive answer to the challenge at hand, we are content to shed
some light, through the reflections contained in these pages, on the obstacles that arise from
the relationship between education and digital technologies in the context of platformization.
When it comes to higher education institutions, the presence of platforms sold by large
companies, such as Google tools, creates ambivalent scenarios. On the one hand, we are
dealing with a range of possibilities, such as the organization of virtual agendas, cloud file
storage, and various generative Al solutions that optimize and automate processes, in addition
to rapid exchanges of messages between peers and with students. However, these platforms'
presence makes us vulnerable to outside interests, which may conflict with the institutions'
and the individuals' interests.

Dependence on digital ICT reaches the point of paralyzing various teaching, research,
and extension activities when a given tool malfunctions — or when the license presents a
problem, limiting storage space. Furthermore, as mentioned, constant use of these platforms
produces a series of data that are processed and manipulated by large companies, such as
Google. Capital in the data economy targets this information to deliver hyper-personalized
advertising, among other purposes. In higher education, this is a major problem because
sensitive data, such as personal information about students and faculty, is controlled by
external agents with commercial interests. Furthermore, confidential research data may
become public or be used for various purposes without the prior consent of the authors,

violating principles of copyright and authorship in research.
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What is the best course of action given these divergent paths that offer both
opportunities and challenges? There are no simple answers to such a complex problem. But
we understand that the critical use of platforms, with the aim of building healthier—or less
harmful—practices, requires the assertion of teacher leadership. The lure of standardized
personalization, as a dialectic of individuation, requires critical discussion. Spaces for dialogue,
located at the heart of institutions that, by excellence, should produce critical and socially
referenced knowledge, will serve as fertile ground for this discussion. We are referring to
higher education institutions, especially those in the public sphere.

It is worth revisiting Feenberg's critical theory (2018), which conceives
technologies as social institutions. Technologies are not neutral because they embody
diverse interests that are historically and socially defined. However, they are not beyond
society, nor are they autonomous or independent. Every technological resource is
intertwined with social relations—which permeate its creation, use, and analysis. As an
institution, it is utopian or naive to assume that ignoring technology will be enough to
avoid or obtain rid of its harmful effects. On the contrary, it is by conceiving it as a social
institution that we, as human beings and agents, must assume our leading role in the
socio-technical networks of which we are a part.

What platforms are we using in our practices? Are they really necessary? What are
their benefits? What problems do they cause? How can we weigh up the pros and cons to
decide whether it is worthwhile adopting such technology? What are we using platforms for?
Who do they benefit? What are they for? Who are they for? These are some of the questions
that help us clarify possible critical paths. These questions are not coincidentally influenced
by Freire's critical pedagogy (1995), which advocates the use of technologies in light of ethical
principles that are aligned with human progress.

Platforms, therefore, present numerous opportunities for everyday higher education.
They cannot be ignored. However, they create various challenges. The dialectic of
individuation allows us to glimpse that contradictions are part of the process. We must neither
reject nor surrender to the process of platformization. We argue that the active involvement
of teachers will help us identify powerful spaces for dialogue and critical discussion in higher
education institutions, which can lead to using digital technology for progress rather than for
alienation or precarious work and social relations.

Furthermore, it is imperative to resume and strengthen the defense of policies
and practices oriented toward digital sovereignty and the production of digital public
goods, especially in the context of Brazil and other countries in the Global South. Higher

education, historically conceived as a privileged space for critical and emancipatory
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training, cannot submit to uncritical and mass adherence to processes of platformization,
commodification, and privatization of educational practices without properly addressing
the issues already discussed in this text. It is well known that, while universities focus
on the critical analysis of the dynamics of digital colonization that aftfect basic education
(Barbosa; Alves, 20238; Silva, 2022), paradoxically, space is being opened up for the
dominance of big tech and edtech companies to establish themselves insidiously—though
not always silently—within public higher education institutions. This is a contradiction
that demands epistemological and political vigilance, lest we compromise the very social
function of public universities as spaces of resistance, autonomous knowledge
production, and defense of the public interest in the digital ecosystem.

In the quest for digital sovereignty and the production of public goods, it is also urgent
to invest in the development of and collaboration on open-source platforms—such as Moodle
or Jitsi Meet—combined with the promotion of the production and use of Open Educational
Resources (OER). This approach allows for the strengthening of internal teams and the
promotion of collaborative actions between universities and research institutes, as well as the
customization and development of new features that meet the specific needs of the academic
community, allowing for greater control, data security, and alignment with institutional
pedagogical projects. For Mallmann (2023, p. 564), “promoting technological-pedagogical
fluency with free software and education movements, practices, and Open Educational

Resources (OER) is one of the most accurate recommendations.”

Final considerations

The platformization of higher education, far from representing merely a technological
innovation or an advance in the modernization of pedagogical processes, is part of a broader
context of reconfiguring the relationships between teaching, work, and capital. What we are
seeing is the emergence of a business logic that transforms education into a product,
individuals into data, and educational processes into performance metrics. The promise of
personalization, so celebrated by hegemonic discourses, conceals a silent, algorithmic
standardization that homogenizes practices, dilutes teaching autonomy, and weakens the
dialogical and critical nature of the educational act. The dialectic of individuation, as discussed
here, thus reveals itself as a constitutive contradiction: the more technological devices promise
to adapt to the individual, the more they subsume them to normative, market-driven, and

disciplinary structures.
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Thus, it is vital to examine platformization processes in terms of their political,
economic, and epistemic goals, as well as their functions. Education, as a historically situated
social practice, cannot be reduced to the logic of efficiency and algorithmic control. On the
contrary, it requires spaces for creation, autonomy, and critical reflection. To claim the leading
role of teachers in the socio-technical network is, therefore, to resist the capture of capital and
reaffirm the centrality of human formation in its fullness. As educators, researchers, and
historical subjects, we are left with the ethical and political challenge of pushing the limits of
technology, reappropriating it under the aegis of an emancipatory education project that does

not submit to market imperatives but is guided by social justice, equity, and human dignity.
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