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ABSTRACT : Globalization, technological advances, and new geopolitical organizations have 

impacted the political, economic, and social world systems, generating new ways of engaging 

ÞÐÛÏɯÈÕËɯɁÉÌÐÕÎɂɯÐÕɯÛÏÌɯÞÖÙÓËȭɯ'ÐÎÏÌÙɯÌËÜÊÈÛÐÖÕɯÏÈÚɯÙÌÚ×ÖÕËÌËɯÛÖɯÛÏÖÚÌɯÊÏÈÕÎÌÚɯÉàɯËÌÝoting 

efforts to internationalization, acknowledging its contribution to the quality of education and 

research. In this direction, this paper aims to provide a brief history of the internationalization 

of Brazilian Higher education, highlighting the lang uage ideologies and policies that underlie 

the different historic moments, in order to establish the groundwork to propose a successful 

internationalization plan which is able to answer the demands of the present challenges faced 

by the Brazilian higher ed ucation institutions. Borrowing De Wit  et alȭɀÚɯ ȹƖƔƕƙȺɯ

conceptualization of internationalization, this paper reflects on some core elements that relate 

to who should be involved in the process, why and how it should be conducted and to whom 

it is aimed. An chored in data provided by the methodological approach of a SWOT analysis, 

a five-dimension framework is proposed for the development of an institutional 

internationalization plan that can incorporate the complex variables that involve the process. 

The analysis developed demonstrates how language and internationalization are 

interconnected and how different perspectives of internationalization are associated with 

specific strategic languages. Furthermore, language is seen as a tool to promote 

internationali zation at home, contributing to the internationalization of the curriculum for all, 

including students unable to go abroad. In this perspective, internationalization at home is 

viewed as an inclusive and equitable process. Language is also seen as a two-way channel: it 

values Brazilian identities and cultures while serving to participate in a globalized world. 

Finally, it acknowledges the fundamental role of language as a tool to welcome and value 

different cultures. In doing so, it helps individuals recons truct their identities in new contexts 

and build a sense of belonging. This, in turn, enables the promotion of multiculturalism, fosters 

mutual respect, and facilitates cultural integration rather than cultural assimilation.  

KEYWORDS:  Internationalization. Higher education. Brazilian educational system. 

Languages. Internationalization at Home.  

  

RESUMO : A globalização, os avanços tecnológicos e as novas organizações geopolíticas 

impactaram os sistemas políticos, econômicos e sociais do mundo, gerando novas formas de 
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esforços à internacionalização, reconhecendo sua contribuição para a qualidade da educação 

e da pesquisa. Nessa direção, este artigo visa fornecer um breve histórico da 

internacionalização do ensino superior brasileiro, destacando as ideologias e políticas 

linguísticas que fundamentam os diferentes momentos históricos, a fim de estabelecer as bases 

para propor um plano de internacionalização bem -sucedido que seja capaz de responder às 

demandas dos atuais desafios enfrentados pelas instituições de ensino superior brasileiras. 

Tomando emprestada a conceituação de internacionalização de De Wit et al. (2015), este artigo 

reflete sobre alguns elementos centrais que se relacionam a quem deve estar envolvido no 

processo, por que e como ele deve ser conduzido e a quem se destina. Ancorado em dados 

fornecidos pela abordagem metodológica de uma análise SWOT, uma estrutura de cinco 

dimensões é proposta para o desenvolvimento de um plano institucional de 

internacionalização que possa incorporar as variáveis complexas que envolvem o processo. A 

análise desenvolvida demonstra como a linguagem e a internacionalização estão 

interconectadas e como diferentes perspectivas de internacionalização estão associadas a 

idiomas estratégicos específicos. Além disso, a linguagem é vista como uma ferramenta para 

promover a internacionalização em casa, contribuindo para a internacionalização do currículo 

para todos, incluindo alunos que não podem ir para o exterior. Nessa perspectiva, a 

internacionalização em casa é vista como um processo inclusivo e equitativo. A linguagem 

também é vista como um canal de mão dupla: ela valoriza as identidades e culturas brasileiras 

ao mesmo tempo em que serve para participar de um mundo globalizado. Finalmente, 

reconhece o papel fundamental da linguagem como uma ferramenta para acolher e valorizar 

diferentes culturas. Ao fazer isso, ela ajuda os indivíduos a reconstruir suas identidades em 

novos contextos e a construir um senso de pertencimento. Isso, por sua vez, permite a 

promoção do multiculturalismo, fomenta o respeito mútuo e facilita a integração cultural em 

vez da assimilação cultural.  

PALAVRAS -CHAVE : Internacionalização. Ensino superior. Sistema educacional brasileiro. 

Línguas. Internacionalização em Casa. 
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1 Introduction  

International Relations are closely tied to the political, economic, and social 

changes that have shaped the world in recent years. The phenomenon of globalization, 

a process of rapprochement and integration among countries, cultures, and political -

economic systems that started in the 20th century, contributed significantly to the need 

to open the world to new forms of belonging. Political -economic events, such as the 

end of the Second World War, the end of the Cold War, and the collapse of the Socialist 

bloc, among others, generated new geopolitical organizations and the creation, in the 

90s, of large economic blocs, such as Mercosur (1991), the European Union (1993), and 



Sade An internationalization framework for Brazilian higher education and the role playedȱ 

 

 

Domínios de Lingu@gem | Uberlândia | vol. 18| e1874| 2024 ISSN: 1980-5799 3 of 33 

 

NAFTA (1994). These political shifts were complemented by technological 

advancements that revolutionized communication.  

The academia, as an integral part of society, promptly responded to this impact. 

In Brazil, the role played by internationalization in higher education has changed 

along the years, responding to different political and economic movements that 

marked the hi story of the country. Throughout this process, language has emerged as 

a vital tool to promote internationalization. Moreover, different perspectives on 

internationalization have been associated with different endorsements of particular 

languages.  

In this sense, this paper will provide a brief history of the internationalization 

of Brazilian higher education, trying to highlight the language ideologies and policies 

that underlie the different historic moments. The concept of internationalization will 

then be discussed to lay the groundwork for a methodological approach to 

institutional internationalization planning . Finally, the last section will propose a five -

dimension framework for internationalization that is able to accommodate all the 

complexity that involves the process, focusing on the role played by language as a 

strategy for internationalization.   

 

2 Theoretical assumptions  

To better understand the current status of the internationalization of Higher 

education in Brazil and, so, propose a framework to contribute to the consolidation of 

this process at the institutional level, it is fundamental to understand the background 

issues that underlie this process across different historic periods. As an attempt to 

provide a more didactic explanation, these historic periods are divided into four 

phases, starting in the nineteen hundreds, when the first Brazilian universities were 

created.  
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2.1 Phase 1: beginning to the f inal years of the 20th century  

The 20th century was marked by important world events such as the end of the 

Second World War and the foundation of the United Nations Organization, both in 

1945.  

In Brazil, t his period is associated with the creation of the first universities and 

ÛÏÌɯÌÕËɯÖÍɯ&ÌÛĶÓÐÖɯ5ÈÙÎÈÚɀɯÎÖÝÌÙÕÔÌÕÛɯÐÕɯƕƝƘƙȮɯÌÚÛÈÉÓÐÚÏÐÕÎɯÞÏÈÛɯÊÈÔÌɯÛÖɯÉÌɯÒÕÖÞÕɯ

ÈÚɯÛÏÌɯɁÍÐÙÚÛɯÙÌ-ËÌÔÖÊÙÈÛÐáÈÛÐÖÕɯ×ÌÙÐÖËɂɯÐÕɯ!ÙÈáÐÓȭɯɯ 

By this time, the internationalization efforts at higher education institutions 

ÊÖÜÓËɯÉÌɯËÌÚÊÙÐÉÌËȮɯÈÚɯÖÉÚÌÙÝÌËɯÉàɯ#Ìɯ6ÐÛɯȹƖƔƖƔȮɯ×ȭɯÐȺȮɯÈÚɯɁÔÖÙÌɯad hoc, fragmented, 

ÈÕËɯÐÔ×ÓÐÊÐÛɯÛÏÈÕɯÌß×ÓÐÊÐÛɯÈÕËɯÊÖÔ×ÙÌÏÌÕÚÐÝÌɂȭɯ 

A significant shift, marked by a more intentional focus on internationalization, 

started with the Constitution of 1946, followed by the one in 1967, which, among other 

things, ensured free public education in Brazil.   

Furthermore, in 1949, the law project for the creation of the National Research 

Council (CNPq) 1 ÞÈÚɯ È××ÙÖÝÌËɯ ÐÕɯ ƕƝƙƕȭɯ  ÔÖÕÎɯ "-/ØɀÚɯ ÈÛÛÙÐÉÜÛÐÖÕÚɯ ÞÈÚɯ ɁÛÏÌɯ

×ÙÖÔÖÛÐÖÕɯÖÍɯÚÊÐÌÕÛÐÍÐÊɯÈÕËɯÛÌÊÏÕÖÓÖÎÐÊÈÓɯÐÕÝÌÚÛÐÎÈÛÐÖÕÚɯÉàɯÖÕÌɀÚɯÖÞÕɯÐÕÐÛÐÈÛÐÝÌɯÖÙɯÐÕɯ

ÊÖÓÓÈÉÖÙÈÛÐÖÕɯÞÐÛÏɯÖÛÏÌÙɯÐÕÚÛÐÛÜÛÐÖÕÚɯÐÕɯÛÏÌɯÊÖÜÕÛÙàɯÖÙɯÈÉÙÖÈËɂɯȹ1ÈÔÖÚȮɯƖƔƕƚȮɯ×ȭɯƕƔƙȺȭɯ

On the same token, the Decree Nº  29.741ȮɯÍÙÖÔɯ)ÜÓàɯƕƝƙƕȮɯÌÚÛÈÉÓÐÚÏÌÚɯÛÏÌɯɁ-ÈÛÐÖÕÈÓɯ

Campaign of Personnel Improvement in the Superior Level (C apes)2ɂȭɯ"ÙÌÈÛÌËɯÈÚɯÈɯ

national foundation, associated with the Ministry of Education and Culture (MEC), 

the first mission of C apes was to grant scholarships for graduate students to take 

ÔÈÚÛÌÙɀÚɯÖÙɯ/Ï#ɯÐÕɯÛÏÌɯÊÖÜÕÛÙàɯÖÙɯÈÉÙÖÈË3. The policies and the scholarships granted 

by those two funding agencies induced Brazilian scholars to look for qualification in 

Brazil and abroad. 

 

1 "-/ØɯÚÛÈÕËÚɯÍÖÙɯɁ"ÖÕÚÌÓÏÖɯ-ÈÊÐÖÕÈÓɯËÌɯ#ÌÚÌÕÝÖÓÝÐÔÌÕÛÖɯ"ÐÌÕÛąÍÐÊÖɯÌɯ3ÌÊÕÖÓĞÎÐÊÖɂȭɯ 
3 "È×ÌÚɯÚÛÈÕËÚɯÍÖÙɯɁ"ÖÖÙËÌÕÈñæÖɯ-ÈÊÐÖÕÈÓɯËÌɯ ×ÌÙÍÌÐñÖÈÔÌÕÛÖɯËÌɯ/ÌÚÚÖÈÓɯËÌɯ-ąÝÌÓɯ2Ü×ÌÙÐÖÙɂȭɯ3ÏÌɯɁ"ɂɯ

ÐÕɯ ÐÛÚɯ ÊÙÌÈÛÐÖÕɯ ÙÌÍÌÙÙÌËɯ ÛÖɯ ɁÊÈÔ×ÈÐÎÕɂȮɯ ÏÖÞÌÝÌÙȮɯ ÛÏÌɯ ÛÌÙÔɯ ÞÈÚɯ ÙÌ×ÓÈÊÌËɯ Éàɯ ɁÊÖÖÙËÌÕÈñæÖɂɯ

ȹ"ÖÖÙËÐÕÈÛÐÖÕȺɂɯÐÕɯƕƝƙƖȭɯ 
4Today another important role played by Capes is the evaluation of Brazilian Graduate Programs.  

https://www2.camara.leg.br/legin/fed/decret/1950-1959/decreto-29741-11-julho-1951-336144-publicacaooriginal-1-pe.html
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Later, the Post-Graduate National Plan (PNPG), established by MEC in 1974, 

strengthened and generated an expansion of graduate studies in the country, 

engendering a demand for faculty training . As there were few graduate programs in 

Brazil, a great number of scholars were compelled to have qualifications abroad.  

This first moment is characterized by a vertical internationalization process 4, 

that is, a movement from the South to the North hemisphere, since the Northern 

hemisphere institutions were considered the centers of excellence.  

This vertical movement is still observed today. Morosini (2011, p. 101), basing 

on data provided by C apes and CNPq, notes that the countries that most attract 

Brazilian scholars for qualification are France, the United States, Germany, Spain, 

Great Britain, and Portugal.  

This country choice explains in part the predominance of English 5 as a foreign 

language in the academic context, since from the six above-mentioned countries in 

which most Brazilian scholars qualified, three of them use English as a medium of 

instruction (USA, Great Britain, and Germany), and the other three are similar  to 

Portuguese for having the same Neo-Latin root.  

 

2.2 Phase 2: end of the 20th century to the f irst decade of the 21st century  

This second phase corresponds to the closing years of the 20th century and the 

beginning of the 21st century, when there was an expansion of the internationalization 

scope with the signature of the first bilateral international agreements by C apes in 2001 

(Morosini, 2011, p. 99). At the institutional level, bilateral agreements enabled student 

mobility and reciprocal credit transfer. Likewise, there was financial support for 

ÎÙÈËÜÈÛÌɯÚÛÜËÌÕÛÚɀɯÈÕËɯÚÊÏÖÓÈÙÚɀɯÔÖÉÐÓÐÛàȭɯ ÊÊÖÙËÐÕÎɯÛÖɯ#Ìɯ6ÐÛɯȹƖƔƖƔȮɯ×ȭɯÐȺ, along with 

 

4 3ÏÌɯ ÛÌÙÔɯ ɁÝÌÙÛÐÊÈÓɯ ÐÕÛÌÙÕÈÛÐÖÕÈÓÐáÈÛÐÖÕɂɯ ÐÚɯ ÜÕËÌÙÚÛÖÖËɯ ÈÚɯ ÛÏÌɯ ÔÖÉÐÓÐÛàɯ ÖÍɯ ÚÛÜËÌÕÛÚɯ ÍÙÖÔɯ

underdeveloped and developed countries to economically stronger countries (Unesco definition, 

quoted by Stallivieri, 2017, p. 100).  
5 There are other reasons for the preponderance of English, but they are going to be mentioned in other 

parts of this paper.  
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ÚÛÜËÌÕÛÚɀɯ ÈÕËɯ ÚÊÏÖÓÈÙÚɀɯ ÔÖÉÐÓÐÛàȮɯ ÛÏÌɯ ÚÐÎÕÐÕÎɯ ÖÍɯagreements and co-authored 

ÐÕÛÌÙÕÈÛÐÖÕÈÓɯ×ÜÉÓÐÊÈÛÐÖÕÚɯɁÏÈÝÌɯÕÖÛɯÖÕÓàɯÉÌÌÕɯÒÌàɯÔÈÕÐÍÌÚÛÈÛÐÖÕÚɯÖÍɯÛÏÐÚɯ×ÌÙÊÌ×ÛÐÖÕɯ

of internationalization but  ÈÓÚÖɯÏÈÝÌɯËÙÐÝÌÕɯÐÛÚɯÈÎÌÕËÈɯÈÕËɯÈÊÛÐÖÕÚȭɂɯ 

Another significant fact in this period was the expansion of the federal network 

of Brazilian universities through the national program R euni6, and the creation in 2010 

of the two Brazilian international universities: t he Federal University of Latin -

American Integration ( Unila)7 and the Federal University of International Integration 

of Afro -Brazilian Lusophony ( Unilab)8, demonstrating the national objective to 

enhance academic ties with particular world regions: Mercosur countries and 

Portuguese Language Countries, with a focus on Africa.  

Finally, i t was also in this phase that the most important Brazilian educational 

associations were created, such as Andifes9, in 1989; Faubai10, in 1998; and GCUB11, in 

2008. Andifes and its colleges, among them its college of international relations - 

CGRIFES12, have the critical responsibility of being a forum to discuss Higher 

education at the federal level and propose actions and policies to the national 

government. Faubai and GCUB are also important since they contribute to promoting 

the internationalization process of its affiliated institutions through programs and 

 

6 Reuni stands for Programa de Apoio a Planos de Reestruturação e Expansão das Universidades 

Federais. This program was created by Decree Nº 6.096, from April 24 th, 2007.  
7 The Federal University of Latin -American Integration (Unila) was created with the aim to contribute 

to the development and integration of Latin America, with emphasis in the Mercosur.  
8 The Federal University of International Integration of Afro -Brazilian Lusophony (Unilab) was created 

with the aim of forming human resources to contribute to the integration of Brazil with the Community 

of Portuguese Language Countries (CPLP), especially African countries. 
9  ÕËÐÍÌÚɯÚÛÈÕËÚɯÍÖÙɯɁ ÚÚÖÊÐÈñæÖɯ-ÈÊÐÖÕÈÓɯËÖÚɯ#ÐÙÐÎÌÕÛÌÚɯËÈÚɯ(ÕÚÛÐÛÜÐñĢÌÚɯ%ÌËÌÙÈÐÚɯËÌɯ$ËÜÊÈñæÖɯ

2Ü×ÌÙÐÖÙɂȭɯIt is an association that gathers together the rectors and presidents of the federal Higher 

education institutions in Brazil.   
10 %ÈÜÉÈÐɯÚÛÈÕËÚɯÍÖÙɯɁ ÚÚÖÊÐÈñæÖɯ!ÙÈÚÐÓÌÐÙÈɯËÌɯ$ËÜÊÈñæÖɯ(ÕÛÌÙÕÈÊÐÖÕÈÓɂȭɯIt was created with the name 

Ɂ%ÖÙÜÔɯÖÍɯÛÏÌɯ ÚÚÖÊÐÈÛÐÖÕɯÖÍɯ!ÙÈáÐÓÐÈÕɯ4ÕÐÝÌÙÚÐÛÐÌÚɯÍÖÙɯ(ÕÛÌÙÕÈÛÐÖÕÈÓɯ,ÈÛÛÌÙÚɂȭɯ ÓÛÏÖÜÎÏɯÛÏÌɯÕÈÔÌɯÏÈÚɯ

changed, the acronym is still the same.  
11 &"4!ɯÚÛÈÕËÚɯÍÖÙɯɁ(ÕÛÌÙÕÈÛÐÖÕÈÓɯ"ÖÖ×ÌÙÈÛÐÖÕɯ&ÙÖÜ×ɯÖÍɯ!ÙÈáÐÓÐÈÕɯ4ÕÐÝÌÙÚÐÛÐÌÚɂȮɯÊÙÌÈÛÌËɯÖÙÐÎÐÕÈÓÓàɯÈÚɯ

Ɂ"ÖÐÔÉÙÈɯ&ÙÖÜ×ɯÖÍɯ!ÙÈáÐÓÐÈÕɯ4ÕÐÝÌÙÚÐÛÐÌÚɂȭɯ 
12 "&1(%$2ɯÚÛÈÕËÚɯÍÖÙɯɁ"ÖÓõÎÐÖɯËÌɯ&ÌÚÛÖÙÌÚɯËÌɯ1ÌÓÈñĢÌÚɯ(ÕÛÌÙÕÈÊÐÖÕÈÐÚɯËÈÚɯ(ÕÚÛÐÛÜÐñĢÌÚɯ%ÌËÌÙÈÐÚɯËÌɯ

$ÕÚÐÕÖɯ2Ü×ÌÙÐÖÙɂȭɯ  
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actions while also working on building capacity for internationalization and 

promoting the international visibility of Brazilian universities.   

This second phase is still marked by a preponderance of English as the main 

international language, being considered the language of the scientific community and 

international publication; however, other languages came to the stage to achieve 

national straÛÌÎÐÊɯÎÖÈÓÚȮɯÚÜÊÏɯÈÚɯɁ2×ÈÕÐÚÏɂȮɯÎÐÝÌÕɯ!ÙÈáÐÓɀÚɯÐÕÝÖÓÝÌÔÌÕÛɯÐÕɯ,ÌÙÊÖÚÜÙȮ 

and the variants of Portuguese spoken in the CPLP13 countries.  

 

2.3 Phase 3: the Science without Borders period  

The third phase in Brazil is inaugurated with the creation of the Science without 

Borders Program (SwB) in 2011. Other programs in partnership with foreign countries 

have also been very relevant for the internationalization process of Brazilian Higher 

education. We could mention, for example, the Brafitec, Brafagri , Capes-Cofecub 

Programs (in partnership with France), B ranetec (in partnership with the 

Netherlands), PLI (in partnership with Portugal), and the European programs such as 

Erasmusȭɯ'ÖÞÌÝÌÙȮɯÛÏÌɯ2Þ!ɀÚɯÚÊÖ×ÌɯÞÈÚɯÔÜÊÏɯÉÐÎÎÌÙȮɯÙÌÈÊÏÌËɯÈɯÓÈÙÎÌÙɯÕÜÔÉÌÙɯÖÍɯ

Brazilian students, and had a compelling impact in the educational system in Brazil.  

3ÏÌɯ2Þ!ɀÚɯÎÖÈÓɯÞÈÚɯÛÖɯÚÌÕËɯ!ÙÈáÐÓÐÈÕɯÚÛÜËÌÕÛÚɯÌÕÙÖÓÓÌËɯÐÕɯÏÈÙËɯÚÊÐÌÕÊÌÚɯÈÕËɯ

technological majors to international universities of excellence and to develop 

international internships in major world companies. To accomplish this goal, the 

federal government paid the tuition and afforded plane tickets and other types of 

financial aid for Brazilian university students, pre -selected by their home institutions. 

The aim was to prepare better professionals to work in Brazil in the midterm.  104,000 

scholarships were awarded between the years of 2011 and 2017, when the program 

was discontinued. The program was criticized for  national budget committed to its 

development, for the restriction of areas, and for the lack of assessment instruments to 

 

13 "/+/ɯÚÛÈÕËÚɯÍÖÙɯɁ"ÖÔÜÕÐËÈËÌÚɯËÖÚɯ/ÈąÚÌÚɯËÌɯ+ąÕÎÜÈɯ/ÖÙÛÜÎÜÌÚÈɂȭɯ 
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evaluate the real achievements. However, no matter the criticism, there is no way to 

deny that the SwB brought lots of unexpected gains that would engender important 

transformations in the educational system in Brazil.  

First, due to the large number of students developing international academic 

mobility with the need to transfer credits, there was a pressure to revise course 

pedagogical plans (PPCs), making room for flexibility. This fact contributed to a whole 

restructure of the Brazilian academic curriculums.  

Second, the SwB exposed a serious weakness in the formation of Brazilian 

professionals: the lack of proficiency in a foreign language, which led to the creation 

of another important national program: the English without Borders, then Languages 

without Bord ers, and, today, the Andifes Network of Languages. This program will 

be better discussed in Section 4.2 of this paper. Anyway, the SwB highlighted the need 

to invest in institutional language policies that could integrate the formation of 

Brazilian univers ity students.  

Third, the program gave outstanding visibility to Brazilian universities. Many 

foreign partners came to Brazil, and an unprecedented number of international 

agreements were signed. It also increased the visibility of Brazilian universities that 

were not located in the capitals, contributing to the interiorization of 

internationalization and disclosing Brazilian rich diversity.  

Fourth, there was an expansion in the number and scope of partnerships. As 

pointed out by De Wit et alȭɯȹƖƔƕƙȮɯ×ȭɯƙƗȺȮɯÊÖÓÓÈÉÖÙÈÛÐÖÕÚɯÕÖÞɯÐÕÝÖÓÝÌɯɁ×ÈÙÛÕÌÙÚÏÐ×Úɯ

between universities or departments, between universities and schools, between 

governments and universities, between industry and universities, and between local 

ÈÕËɯÖÝÌÙÚÌÈÚɯÜÕÐÝÌÙÚÐÛÐÌÚɂȭ 

Finally, it ultimately contributed to showing the importance of 

internationalization within the educational system, having effects on the national 

×ÖÓÐÊÐÌÚȭɯ 3ÏÌɯ ÍÌËÌÙÈÓɯ ÎÖÝÌÙÕÔÌÕÛɯ ÐÕɯ !ÙÈáÐÓɯ ÊÙÌÈÛÌËɯ ÈÛɯ ÛÏÈÛɯ ÛÐÔÌɯ ÛÏÌɯ Ɂ/#4ɯ

(ÕÛÌÙÕÈÊÐÖÕÈÓÐáÈñæÖɂȮɯÞÏÐÊÏɯÞÈÚɯÈɯ×Örtion of the national budget sent to universities 
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destined strictly to strengthen the international offices and, in doing so, strengthen also 

the internationalization process in Brazilian federal universities.  

Even though it has been discontinued, the legacy of the SwB Program still 

resonates today. The Brazilian internationalization process reached such a plateau that 

there could be no way back.  

 

2.4 Phase 4: second decade of the 21st century  

The beginning of the fourth phase is marked by the COVID -19 pandemic and 

the need to keep physical distance. In 2020, many would say that there would be a 

throwback in the internationalization process with the end of the mobility programs. 

However, on the contrary, the quarantine compelled educators and students to find 

alternative ways to keep the educational system working. Video conferencing tools 

like Zoom and Google Meet became widely used and were appropriated for 

educational purposes. The result was that, not ever before, it was so easy to interact 

and work with people around the globe. Therefore, contrary to what had been 

expected, this new phase reinforced the acknowledgement that although mobility is 

important, the process of internationalization g oes far beyond academic mobility to 

involve other actions, such as: joint international research projects and programs, 

international publication and the internationalization of the curriculum. The 

quarantine demonstrated it was not only possible but desir able to develop joint 

international endeavors online. There was an increase in Coil (Collaborative online 

international learning) programs, in the number of international research networks, 

and the development of virtual international  mobility.  

 ÕÖÛÏÌÙɯÌÓÌÔÌÕÛɯÞÖÙÛÏɯÔÌÕÛÐÖÕÐÕÎɯÐÚɯÛÏÌɯɁ(ÕÛÌÙÕÈÛÐÖÕÈÓÐáÈÛÐÖÕɯÈÛɯ'ÖÔÌɂɯ

process. 3ÏÌɯ ÛÌÙÔɯ ÞÈÚɯ ÊÖÐÕÌËɯ Éàɯ -ÐÓÚÚÖÕɯ ȹƖƔƔƗȺȮɯ ÈÊÒÕÖÞÓÌËÎÐÕÎɯ ÛÏÈÛɯ ÛÏÌɯ

ÐÕÛÌÙÕÈÛÐÖÕÈÓÐáÈÛÐÖÕɯprocess should embrace the whole university: all staff and all 

students - not only a few professors and the few mobile students who received 
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scholarships for academic mobility - and, second, that multiculturalism should be 

valued and cultivated at the university as a tool for internationalization.  

One of the ways to establish the internationalization at home process is through 

the internationalization of the curriculum, providing equal opportunities for all 

students to benefit from

a) 

ÎÓÖÉÈÓɯ×ÌÙÚ×ÌÊÛÐÝÌÚȭɯ'ÖÞÌÝÌÙȮɯÐÛɯËÖÌÚɯÕÖÛɯÈÓÓÖÞɯÍÖÙɯÈɯÔÜÓÛÐÊÜÓÛÜÙÈÓɯ×ÌÙÚ×ÌÊÛÐÝÌȭɯ%ÖÙɯ

"ÓÐÍÍÖÙËɯȹƖƔƕƚȮɯ×ȭɯƖƚȺȮɯÛÏÐÚɯÈ××ÙÖÈÊÏɯÐÚɯÈɯÍÐÙÚÛɯÚÛÌ×ɯÛÖÞÈÙËÚɯÐÕÛÌÙÕÈÛÐÖÕÈÓÐáÐÕÎɯÛÏÌɯ

b) 

×ÌÙÚ×ÌÊÛÐÝÌÚɯÛÖɯÔÈÐÕÚÛÙÌÈÔɯ×ÙÈÊÛÐÊÌÚȭɯ(ÛɯÞÐÓÓɯÏÈÝÌɯÈɯÍÖÊÜÚɯÖÕɯÚÛÜËÌÕÛÚɀɯÐÕÛÌÙÊÜÓÛÜÙÈÓɯ

ÊÖÔ×ÌÛÌÕÊÌȭɯ2ÛÜËÌÕÛÚɯÈÙÌɯÙÌØÜÐÙÌËɯÛÖɯÊÖÕÛÙÐÉÜÛÌɯÛÖɯÛÏÌɯÓÌÈÙÕÐÕÎɯ×ÙÖÊÌÚÚȮɯÉÙÐÕÎÐÕÎɯ

c) 

ÊÖÕÊÌ×ÛÜÈÓÐáÈÛÐÖÕɯÈÕËɯÙÌËÌÝÌÓÖ×ÔÌÕÛɯÖÍɯÊÜÙÙÐÊÜÓÜÔȭɯ ËÖ×ÛÐÕÎɯÈɯÊÙÐÛÐÊÈÓɯÓÌÈÙÕÐÕÎɯ

×ÌÙÚ×ÌÊÛÐÝÌȮɯÛÏÐÚɯÒÐÕËɯÖÍɯÊÜÙÙÐÊÜÓÜÔɯÈÓÓÖÞÚɯÍÖÙɯÛÏÌɯØÜÌÚÛÐÖÕÐÕÎɯÖÍɯËÖÔÐÕÈÕÛɯ

ÙÌÓÈÛÐÖÕÚÏÐ×ȮɯÊÙÌÈÛÐÕÎɯÚ×ÈÊÌÚɯÛÖɯÌÕÎÈÎÌɯÚÛÜËÌÕÛÚɯÈÕËɯÛÌÈÊÏÌÙÚɯÞÐÛÏɯÊÙÐÛÐÊÈÓɯÎÓÖÉÈÓɯ

ÐÚÚÜÌÚȮɯÚÜÊÏɯÈÚɯÚÖÊÐÈÓɯÑÜÚÛÐÊÌȭɯ%ÖÙɯ"ÓÐÍÍÖÙËɯȹƖƔƕƚȮɯ×ȭɯƖƛȺȮɯÛÏÌɯÎÖÈÓɯÐÚɯɁÛÖɯÌØÜÐ×ɯ
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In Brazil, Internationalization at Home and the internationalization of the 

curriculum were in great part motivated by C apes. In its Guide for the Acceleration of 

Internationalization of Graduate Education, C apes defines three steps for the 

institutional internationalization process. Among them, the one that shows the 

consolidation phase requires work towards developing institutional competencies for 

the attraction of international scholars and students, what C apes ÙÌÍÌÙÚɯÛÖɯÈÚɯɁÈÊÛÐÝÌɯ

ÔÖÉÐÓÐÛàɂȭɯ3ÏÌÙÌÍÖÙÌȮɯÛÏÌɯÈÛÛÙÐÉÜÛÐÖÕɯÖÍɯÎÙÈËÌÚɯÉàɯ"apes to graduate programs in Brazil 

ÛÈÒÌÚɯÐÕÛÖɯÊÖÕÚÐËÌÙÈÛÐÖÕɯÛÏÐÚɯɁÐÕÚÛÐÛÜÛÐÖÕÈÓɯÈÛÛÙÈÊÛÐÝÌÕÌÚÚɂɯÌÓÌÔÌÕÛȭɯ(Õ response to this 

requirement, the universities have been devoting efforts to promote the 

internationalization at home process, with actions that involve the offering of content 

courses in a foreign language, the invitation of visiting professors and researchers, and 

the creation of opportunities (vacancies and scholarships) to attract international 

students.  

Finally , this phase is also characterized by a focus on partnerships at the Global-

South level. At this point, it is necessary to distinguish the South -South relations from 

the Global-South ones. Although both are important, the south -south relations are 

based on a geographical instance, involving countries located in the South 

Hemisphere, like South America, Africa, South Asia, and Oceania. The Global-South 

relations involve a more geopolitical classification, used to refer to countries that share 

a set of political, geopolitical, and economic commonalities. Espindola & Leite (2022, 

×ȭɯƙƔȺȮɯÍÖÙɯÌßÈÔ×ÓÌȮɯËÌÚÊÙÐÉÌɯ+ÈÛÐÕɯ ÔÌÙÐÊÈÕɯÊÖÜÕÛÙÐÌÚɯÈÚɯɁÊÏÈÙÈÊÛÌÙÐáÌËɯÉàɯÊÖÔ×ÓÌßÐÛàɯ

of variables: colonial policies, diverse cultures, conflicting national development 

agendas, nation-state issues, unstable economies, civil society movements, and 

constant ×ÖÓÐÛÐÊÈÓɯÊÏÈÕÎÌÚɂȭɯ'ÖÞÌÝÌÙȮɯÛÏÌɯÛÌÙÔɯ&ÓÖÉÈÓɯ2ÖÜÛÏɯÐÚɯÕÖÛɯÙÌÚÛÙÐÊÛÌËɯÖÕÓàɯÛÖɯ

Latin America; it involves other continents like Africa, Oceania, and South Asia, as 
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well as the countries of India and China 14.  The term designates a counter-hegemonic 

movement that challenges the dominant political and  economic powers, symbolized 

by the northern hemisphere countries, especially the United States hegemony. 

The current focus in Global-South relations in Brazil is in great part related to 

the political and economic leading position that Brazil has assumed in this bloc and in 

critical world forums, such as the COP-2815.  

In this new scenario, other languages gain importance, like Spanish, Mandarin, 

and others from non-hegemonic countries.   

The following section will present a possible methodology to implement an 

internationalization plan for Higher education institutions, taking into consideration 

the Brazilian challenges and the features described above.   

 

3 Methodology  

This section will propose a possible methodology for establishing an 

institutional internationalization plan. As demonstrated in the previous section, 

different approaches towards internationalization have been adopted, responding to 

different historic moments. Therefore, defining what is understood as 

internationalization is a central issue in conceiving any intern ationalization plan. That 

is what is going to be presented in the next section.  

 

3.1 Defining Internationalization  

This paper adopts the concept of internationalization proposed by Knight (2008) 

and later expanded by De Wit et al., who consider internationalization as  

 

 

14 The participation of China in the bloc of countries that comprise the Global -South is controversial 

since China is a developed country and has exerted power in the world economy. Besides, China does 

not have a history of colonialism as the other countries in the bloc.  
15 COP-28 is the 28th world conference on climate change, developed by the United Nations 

Organization.  
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the intentional  process of integrating an international, intercultural, or 

global dimension into the purpose , functions, and delivery  of post-

secondary education, in order to enhance the quality of education  and 

research for all  students and staff and to make a meaningful 

contribution to society  (De Wit et al., 2015, p. 29).  

 

The emphasis given in the quotation aims to highlight the critical elements that 

comprise this definition. The first core element is intentionality, which means the 

universities should devote efforts to make internationalization happen. As De Wit 

(2020, p. ÐÝȺɯÔÌÕÛÐÖÕÚȮɯɁÚÜÊÏɯÈɯ×ÙÖÊÌÚÚɯËÖÌÚɯÕÖÛɯ×ÙÖÊÌÌËɯÉàɯÐÛÚÌÓÍɯÉÜÛɯÕÌÌËÚɯÊÓÌÈÙɯ

ÐÕÛÌÕÛÐÖÕÚȭɂɯ3ÏÌÙÌÍÖÙÌȮɯÈÚɯÚÛÈÛÌËɯÉàɯStallivieri (2017, p. 47), internationalization should 

be embedded in the political and strategic decisions of Education Boards and 

recognized as the fourth mission of the university, alongside Education, Research, and 

OutreachȭɯɁ(ÛɯÊÈÕɯÕÖɯÓÖÕÎÌÙɯÉÌɯÊÖÕÚÐËÌÙÌËɯÈÕɯÖ×ÛÐÖÕȮɯÉÜÛɯÈɯÜÕÐÝÌÙÚÐÛàɯÎÖÈÓɂȭ 

3ÏÌɯÚÌÊÖÕËɯÌÓÌÔÌÕÛɯÐÚɯɁ×ÜÙ×ÖÚÌȮɯÍÜÕÊÛÐÖÕÚȮɯÈÕËɯËÌÓÐÝÌÙàɂȮɯÞÏÐÊÏɯmeans that 

internationalization is not limited to academic mobility. Although mobility is 

important, it is only one aspect of internationalization. Moreover, internationalization 

is not restricted to international offices. To be considered internationalized, the whole 

institution should be involved, from the institution administration to the sectors and 

services that give support to the main university goals.   

3ÏÌɯÛÏÐÙËɯÌÓÌÔÌÕÛɯÐÚɯɁØÜÈÓÐÛàɯÖÍɯ$ËÜÊÈÛÐÖÕɯÈÕËɯ1ÌÚÌÈÙÊÏɂȮɯÞÏÐÊÏɯÔÌÈÕÚɯÛÏÈÛɯÛÏÌɯ

ultimate goal of internationalization is to contribute to the improvement of education 

and research. However, this improvement is not a one-way route. All the actors 

involved benefited: the host university, the international partner, the society in 

general, and the countries of origin of the faculty, staff, and students involved. The 

quality education will help prepare better professionals to perform in their home 

countries and in the globalized world.  

3ÏÌɯ ÍÖÜÙÛÏɯ ÌÓÌÔÌÕÛɯ ÐÚɯ ɁÍÖÙɯ ÈÓÓɂ- it is imperative to understand that 

internationalization is not limited to faculty and graduate students, nor is 

responsibility solely of the international offices . It must involve all participants and 
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sectors of the academic community. Furthermore, as De Wit et al. (2015, p. 29) 

ÈÊÒÕÖÞÓÌËÎÌȮɯÐÛɯÔÜÚÛɯÉÌɯɁmore inclusive and less elitist by not focusing predominantly 

ÖÕɯÔÖÉÐÓÐÛàɯÉÜÛɯÔÖÙÌɯÖÕɯÛÏÌɯÊÜÙÙÐÊÜÓÜÔɯÈÕËɯÓÌÈÙÕÐÕÎɯÖÜÛÊÖÔÌÚɂȭ  

%ÐÕÈÓÓàȮɯÛÏÌɯÍÐÍÛÏɯÌÓÌÔÌÕÛɯÐÚɯɁÔÌÈÕÐÕÎÍÜÓɯÊÖÕÛÙÐÉÜÛÐÖÕɯÛÖɯÚÖÊÐÌÛàɂȮɯÉÌÐÕÎɯÛÏÐÚɯ

ɁÚÖÊÐÌÛàɂɯÜÕËÌÙÚÛÖÖËɯÈÚɯÓÖÊÈÓɯÖÙɯÎÓÖÉÈÓɯÚÖÊÐÌÛàȭɯ3ÏÌÙÌÍÖÙÌȮɯÐÕÛÌÙÕÈÛÐÖÕÈÓÐáÈÛÐÖÕɯÐÚɯÕÖÛɯ

an end in itself; it should be developed to make contributions to solve local and global 

problems. One way of doing that is to develop strategic partnerships and have joint 

projects within the United Nations 2030 Agenda, which outlines 17 Sustainable 

Development Goals (SDGs) aimed at addressing global challenges16.  

Having chosen a comprehensive definition of internationalization, the next step 

is to have an overview of the current institutional situation concerning the 

internationalization process, basing this analysis on the five elements highlighted 

before. One effective tool for this analysis is a SWOT framework, which helps assess 

strengths, weaknesses, opportunities, and threats.   

 

3.2 Developing a SWOT analysis  

As demonstrated in the previous sections, different approaches to 

internationalization have evolved over various historical periods, shaping how this 

concept is understood and implemented. Therefore, a solid methodological 

framework is essential for assessing the current situation and guiding future actions 

to address the challenges inherent in this process. This section will explore these 

aspects through the application of a SWOT analysis. 

A SWOT analysis is an effective administrative tool to identify the strengths, 

weaknesses, opportunities, and threats of an entity in a particular period  to provide 

data to inform a prospective administrative plan. Data collection can be done using a 

range of instruments: surveys, questionnaires, interviews, reports, and others.  

 

16 %ÖÙɯÈɯÉÌÛÛÌÙɯÜÕËÌÙÚÛÈÕËÐÕÎɯÖÍɯÛÏÌɯ4ÕÐÛÌËɯ-ÈÛÐÖÕÚɀɯƖƔƗƔɯÈÎÌÕËÈɯÍÖÙɯÚÜÚÛÈÐÕÈÉÓÌɯËÌÝÌÓÖ×ÔÌÕÛȮɯÎÖɯÛÖɯ

https://brasil.un.org/pt -br/sdgs.  

https://brasil.un.org/pt-br/sdgs
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In the particular case of my institution, data collection comprised an online form 

to be filled out by the faculty, data taken from the Languages without Borders reports, 

searches for specific data in the different university sectors, and official records of 

permissions granted for international qualifications and event participation.  The data 

collected indicated the main languages spoken by our university academic 

community, the countries of interest of our scholars, the number of foreigners hired by 

the institution, the number and destination of faculty who qualified in international 

institutions, the number of active international agreements, and the number of 

international groups and programs to which the university was affiliated. Through 

this data, it was possible to identify the institutional  strengths and weaknesses.  

The strengths involved the number of highly qualified faculty and the 

consequent number of high-impact publications; the number of students who were 

proficient in English; and the support from all the institutional actors.  

 ÔÖÕÎɯÛÏÌɯÔÈÐÕɯÞÌÈÒÕÌÚÚÌÚɯÞÈÚɯɁÓÈÕÎÜÈÎÌɂȭɯ ÓÛÏÖÜÎÏɯÔÈÕàɯÛÌÈÊÏÌÙÚɯÏÈËɯ

qualified abroad, few reported feeling comfortable teaching in a foreign language. 

There was not a Portuguese as an additional language course either, and the university 

staff did not hav e any proficiency in languages and were not prepared for the 

internationalization process. Another weakness was the infrastructure of the 

campuses, which was not adequate to receive international guests. Finally, the 

institutional norms many times constrai ned the development of internationalization 

actions.  

Concerning the opportunities, the open calls for internationalization at that time 

were consulted, mainly the ones that had regular annual calls. Strategic groups and 

programs were identified for future affiliations, based on the faculty areas of expertise . 

Lastly, there was a selection of the main internationalization events that would be of 

interest to our institution to participate.  

As for the threats, the main ones were associated with budget cuts and 

discontinuity of ongoing programs.  
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The SWOT analysis provided an X-ray of the current situation at that moment 

and gave insights into the necessary actions to be implemented in a comprehensive 

internationalization plan. The next step, therefore, was to propose a plan for 

internationalizatio n.   

 

4 Results 

Based on the SWOT analysis, a framework for an internationalization plan was 

designed that could incorporate all the challenges identified at the institutional level, 

as well as the complex variables that are an integral part of the Brazilian political, 

economic, social, and educational system. To accomplish this goal, this framework 

compri ses the following dimensions: academic, cultural -linguistic, structural, 

political -strategic and social.  

Although this plan was designed with the specific needs of a particular 

university in mind, its comprehensive nature allows for adaptation by other Brazilian 

higher education institutions to address their unique characteristics and challenges   

The following sections will go further in each of the five dimensions.  

  

4.1 Academic dimension  

The academic dimension refers to the internationalization of the main areas of 

the university: Education, Research and Outreach. Many different actions can be 

developed in order to achieve this goal. The first and commonest is student and faculty 

mobility,  such as in credit-ÛÙÈÕÚÍÌÙɯ×ÙÖÎÙÈÔÚȮɯÛÌÊÏÕÐÊÈÓɯÝÐÚÐÛÚȮɯɁÚÈÕËÞÐÊÏɯ×ÙÖÎÙÈÔÚɂȮɯ

and international internships. Although important, academic mobility is only one 

possible way of internationalizing curriculum, and I dare say it is not the main one 

since it is restricted to a limited number of people. $ÝÌÕɯÐÍɯÛÏÌɯÜÕÐÝÌÙÚÐÛàɯcan award 

scholarships for academic mobilityȮɯÛÏÌàɯÈÙÌɯÎÐÝÌÕɯÛÖɯÈɯÚÔÈÓÓɯÕÜÔÉÌÙɯÖÍɯÚÛÜËÌÕÛÚȮɯ

È××ÙÖÝÌËɯÉàɯÚÌÓÌÊÛÐÖÕɯ×ÙÖÊÌÚÚÌÚȭɯ ÕËɯÞÏÈÛɯÈÉÖÜÛɯÛÏÌɯÎÙÌÈÛɯÔÈÑÖÙÐÛàɯÖÍɯÚÛÜËÌÕÛÚɯÞÏÖɯ

ÈÙÌɯÕÖÛɯÚÌÓÌÊÛÌËɯÈÕËɯÈÙÌɯÕÖÛɯÈÉÓÌɯÛÖɯÊÖ×ÌɯÞÐÛÏɯÛÏÌɯÊÖÚÛÚɯÖÍɯÈɯÚÌÔÌÚÛÌÙɯÈÉÙÖÈËȳɯ3ÏÌɯ
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ÈÕÚÞÌÙɯÐÚɯÛÏÌɯ×ÙÖÊÌÚÚɯÖÍɯɁ(ÕÛÌÙÕÈÛÐÖÕÈÓÐáÈÛÐÖÕɯÈÛɯ'ÖÔÌɂȭɯ ÚɯÐÛɯÞÈÚɯËÐÚÊÜÚÚÌËɯÐÕɯ2ÌÊÛÐÖÕɯ

ƖɯÖÍɯÛÏÐÚɯ×È×ÌÙȮɯÛÖɯÉÜÐÓËɯÈɯÔÜÓÛÐÊÜÓÛÜÙÈÓɯÌÕÝÐÙÖÕÔÌÕÛɯÖÕɯÊÈÔ×ÜÚɯÈÕËɯintegrate an 

international dimension into the education of undergraduate and graduate students 

ÈÙÌɯÒÌàɯÐÚÚÜÌÚɯÛÖɯ×ÙÖÝÐËÐÕÎɯÌØÜÈÓɯÖ××ÖÙÛÜÕÐÛÐÌÚɯÍÖÙɯÈÓÓȮɯÕÖÛɯÖÕÓàɯÛÖɯÈÕɯÌÓÐÛÌɯÖÍɯ

ÈÕɯÐÕÛÌÙÌÚÛÐÕÎɯÈÊÛÐÖÕɯÛÏÈÛɯÐÕÝÖÓÝÌÚɯÍÈÊÜÓÛàɯÐÕɯÛÏÌɯÏÖÔÌɯÊÖÜÕÛÙàɯÈÕËɯÛÏÌÐÙɯ×ÌÌÙÚɯÐÕɯ

4ÚÜÈÓÓàȮɯÛÏÌÙÌɯÐÚɯÕÖɯÊÖÚÛɯÐÕÝÖÓÝÌËȮɯÈÕËɯÛÏÌɯÎÌÖÎÙÈ×ÏÐÊÈÓɯÉÈÙÙÐÌÙÚɯÈÙÌɯÖÝÌÙÊÖÔÌɯÚÐÕÊÌɯ

ÛÏÌɯÊÖÜÙÚÌɯÐÚɯÖÕÓÐÕÌȭɯ(ÕɯÛÏÐÚɯÒÐÕËɯÖÍɯÊÖÜÙÚÌȮɯÚÛÜËÌÕÛÚɯÛÈÒÌɯÈËÝÈÕÛÈÎÌɯÖÍɯÏÈÝÐÕÎɯÈɯÊÓÈÚÚɯ

ÌßÌÔ×ÓÐÍÐÊÈÛÐÖÕȮɯ(ɯÔÌÕÛÐÖÕɯÈÕɯÐÕÕÖÝÈÛÐÝÌɯÌß×ÌÙÐÌÕÊÌɯÐÕɯÛÏÐÚɯËÐÙÌÊÛÐÖÕɯÑÖÐÕÛÓàɯËÌÝÌÓÖ×ÌËɯ

ÐÕÛÌÙÕÈÛÐÖÕÈÓɯ×ÈÙÛÕÌÙȯɯ ÝÈÕÚɯ4ÕÐÝÌÙÚÐÛàɯÐÕɯÛÏÌɯ-ÌÛÏÌÙÓÈÕËÚȮɯÜÕËÌÙɯÛÏÌɯ/ÙÖÎÙÈÔȯɯ+ÐÝÐÕÎɯ

to develop a project addressing a specific problem. (ÕɯÛÏÐÚɯÊÈÚÌȮɯÛÏÌɯ×ÙÖÉÓÌÔɯÞÈÚɯɁÏÖÞɯ

ÛÖɯÙÌÜÚÌɯÊÖÍÍÌÌɯÙÌÚÐËÜÌɯÍÖÙɯÐÕËÜÚÛÙÐÈÓɯ×ÜÙ×ÖÚÌÚɂȭɯ ÓÓɯÛÏÌɯÐÕÛÌÙÈÊÛÐÖÕÚɯÞÌÙÌɯÊÖÕËÜÊÛÌËɯÐÕɯ

$ÕÎÓÐÚÏȮɯÈÓÛÏÖÜÎÏɯ$ÕÎÓÐÚÏɯÞÈÚɯÕÖÛɯÛÏÌɯÕÈÛÐÝÌɯÓÈÕÎÜÈÎÌɯÖÍɯÈÕàɯÖÍɯÛÏÌɯ×ÈÙÛÐÊÐ×ÈÕÛÚȭɯ3ÏÌɯ

ÊÖÔÔÜÕÐÊÈÛÐÖÕȭɯ 3ÏÌɯ ÔÈÐÕɯ ÍÖÊÜÚɯ ÞÈÚɯ ÕÖÛɯ ÓÌÈÙÕÐÕÎɯ ÛÏÌɯ ÓÈÕÎÜÈÎÌȮɯ ÉÜÛɯ ÛÖɯ ÜÚÌɯ ÐÛɯ

ÚÛÙÈÛÌÎÐÊÈÓÓàɯÛÖɯÈÊÏÐÌÝÌɯÖÛÏÌÙɯÎÖÈÓÚȭ The usage of a common language that was not their 

own contributed to fostering collaboration and innovation among students with 

diverse cultural backgrounds

ÔÖÛÐÝÈÛÌËɯ ÉàɯFaubaiȮɯ ÞÏÐÊÏɯ ÈÚÚÐÎÕÚɯ Èɯ Ú×ÌÊÐÈÓɯ ÚÌÈÓɯ ÛÖɯ ÚÜÊÊÌÚÚÍÜÓɯCoil ×ÙÖÎÙÈÔÚɯ

ÕÈÛÐÖÕÞÐËÌȭɯ 




