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ABSTRACT  

The article focuses on the biography of V.V. 

Repkin (25.12.1927 - 11.04.2022).  He was born 

and spent his childhood in Ukraine. He 

received a university education in two 

specialties: teacher of Russian language and 

psychology. Moreover, during his studies at the 

Psychology Department of Moscow State 

University, he initiated scientific research in 

psychology under the guidance of A.N. 

Leontiev. He also began to develop the system 

of developmental learning in 1963, when he 

was a postgraduate student of Prof. P.I. 

Zinchenko in the city of Kharkiv. For many 

years he was the founder and the leader of the 

Kharkiv Research Group of Developmental 

Learning. As a co-author of the system of 

developmental learning, he was mainly 

engaged in the psychological theory of learning 

activity and the development of training 

programs and teaching materials in the 

Russian language based on this theory; he 

provided consulting assistance in the creation 

of training courses and textbooks in other 

academic subjects. Since the mid-1970s he has 

been working on the preparation and since the 

end of the 1980s on the implementation of 

developmental education in mass schools. 

During this period, he paid the greatest 

attention to the problem of training and 

 

RESUMO 

O artigo trata da biografia de V.V. Repkin (25 

de dezembro de 1927 - 11 de abril de 2022). 

Ele nasceu e passou a infância na Ucrânia. 

Recebeu educação superior em duas 

especialidades: professor de língua russa e 

psicologia. Ele começou a se envolver em 

pesquisas científicas em psicologia sob a 

orientação de A.N. Leontiev durante seus 

estudos no Departamento de Psicologia da 

Universidade Estadual de Moscou. O 

desenvolvimento de um sistema de 

aprendizagem desenvolvimental começou em 

1963, quando ele era aluno de pós-graduação 

do professor P.I. Zinchenko na cidade de 

Kharkov. Criou e dirigiu durante muitos anos 

o grupo de pesquisa Kharkov de 

aprendizagem desenvolvimental. Como 

coautor do sistema de aprendizagem 

desenvolvimental, ele se envolveu 

principalmente na teoria psicológica da 

atividade de estudo e no desenvolvimento de 

programas de aprendizagem e materiais 

didáticos na língua russa com base nessa 

teoria; prestou assessoria na criação de 

cursos de formação e livros didáticos em 

outras disciplinas acadêmicas. A partir de 

meados dos anos 1970 trabalhou na 

preparação e, a partir do final dos anos 1980 

- na implementação da aprendizagem 

desenvolvimental na escola pública. Nesse 

período, ele deu mais atenção ao problema da 

aprendizagem e ao acompanhamento dos 

professores no domínio do sistema de 
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supporting teachers in mastering the system of 

developmental education and developing 

teaching materials for schools. The last years of 

his life were devoted to the analysis of 

theoretical problems of developmental 

education.  Family: wife Galina Viktorovna 

Repkin, psychologist, writer, daughters - 

Natalia, Antonina and Elena, 11 grandchildren 

and 14 great-grandchildren.  

 

Keywords: Repkin V.V.; Development of 

learning; Learning activity; Kharkov 

research group of developmental learning. 

aprendizagem desenvolvimental e no 

desenvolvimento de materiais didáticos e 

metodológicos para a escola. Dedicou os 

últimos anos de sua vida à análise dos 

problemas teóricos da aprendizagem 

desenvolvimental e à família: sua esposa 

Galina Viktorovna Repkina, psicóloga, 

escritora; suas filhas Natalia, Antonina e 

Elena; e seus 11 netos e 14 bisnetos. 

 

 

Palavras-chave: V. V. Repkin; Aprendizagem 

Desenvolvimental; Atividade de Estudo; Grupo de 

Pesquisa de Aprendizagem Desenvolvimental de 

Kharkiv. 

 

 

1 Introduction 

 

 Brazilian researchers have demonstrated Repkin's contribution to the 

development of a developmental learning system, examined and documented 

aspects of his biography and creative trajectory, and explored his research and 

discoveries in the construction of a novel learning system for students in the 

initial and final years of elementary school. They also created a theory of study 

activity (PUENTES; AMORIM; CARDOSO, 2021). Some events in Vladimir V. 

Repkin's life were previously described by his colleague Dusavitskii (2023), and 

they will not be discussed in detail here.Additionally, the content of Vladimir V. 

Repkin's study, the differences between his theoretical positions on various 

issues and those of other authors, will not be analyzed in detail.In this article, 

an approach to the life of Vladimir V. Repkin will be demonstrated. The 

trajectory of his difficult, unusual, and romantic physical existence will be 

covered, and the motto of his life, which he himself used to say was the words 

of Vladimir Mayakovsky, will be discussed. 

 

Always shine 

shine everywhere 

until the last days, 

shine - 

and without nails! 

Here's my motto - 

and the sun! 
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Vladimir Vladimirovich Repkin resided for nearly a century and 

maintained an active and creative lifestyle until the final moment of his 

existence. It is impracticable to dissociate his life from academia and scientific 

pursuits, as these constituted the fundamental content and significance of his 

entire existence. Vladimir Repkin frequently asserted, "I am a teacher." He once 

remarked that his preferred photograph is one in which he is depicted standing 

next to a student near the blackboard, as it exemplifies his role as an educator. 

Vladimir Repkin's profound affection for children and genuine interest in 

their thoughts, difficulties, successes, experiences, plans, and little adventures 

were unwavering. Despite the passage of nearly six decades since his early years 

in elementary school, he retained vivid memories of numerous pupils from that 

period, particularly those associated with developmental learning. With 

meticulous detail, he recollected their characteristics and challenges. 

Creativity and a profound sense of duty characterized Repkin's approach 

to all his endeavors. He literally lived for and in his work. He found it 

impossible to imagine himself without creating a new learning system, 

although he sometimes joked that he would one day complete all his 

commitments, sit in an armchair on a soft carpet, and do nothing. That 

"someday" never happened. The work, as he referred to it, was constant and 

demanded his attention. Not even a serious injury, from which he had not yet 

recovered fully, could prevent him from fulfilling his duties. As soon as he was 

able to sit down, Vladimir Repkin would offer comments on the film related to 

the developmental learning system and actively participate in its editing. 

Neither fatigue nor illness could serve as a justification for his failure to 

complete an important task for the school. 

 Vladimir Repkin's high standards and exacting demands for the quality of his 

work were well known. He held his employees to the same standards, and he was 

quick to perceive any lack of dedication on their part as a personal affront. This 

attitude is perhaps best exemplified by his unwavering stance against simplifying 

developmental learning. 
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 He regarded the developmental learning of the Russian language as his 

primary responsibility, and to address this issue, he required not only a profound 

understanding of psychology, but also of modern linguistics, particularly in the 

creation of secondary school2 textbooks. In the development of all courses, Vladimir 

Vladimirovich consistently opposed the simplification of developmental learning of 

the Russian language. 

 In the process of creating all learning courses, Vladimir Repkin prioritized the 

development of students as subjects, considering how the search for this concept 

would be a creative task for the child. Those who worked and communicated with 

Vladimir Repkin were amazed by his intellect, which, in every respect, represented a 

level of intelligence development that was talent and wisdom. The intricacies of his 

remarkable memory will not be exhaustively delineated in this article; however, it is 

noteworthy to briefly acknowledge his ability to recollect numerous poems by various 

authors. He possessed the remarkable capacity to recollect a poem he had taught in 

the eighth grade, even though he was studying French instead of German. 

Remarkably, he not only recollected the poem but also conducted a profound analysis 

of the linguistic nuances of the French language. It is particularly noteworthy that he 

was able to recall the poem despite having lost his sight several years prior. Vladimir 

Repkin was a devoted husband to Galina Repkina, and a doting father to his three 

daughters, Natalya, Antonina, and Elena. He was also a grandfather to 11 

grandchildren and 14 great-grandchildren. 

 

2. Childhood 

 A description of Vladimir Vladimirovich Repkin's parents is provided herewith.  

 His father, Vladimir Vasilyevich Repkin, was born and raised near 

Moscow, in a small town. He was young when his father died, the family lived 

very poorly, and at the age of 8, the boy started working in a factory where 

they made glass pieces. He described the children's role as slicing the molten 

 
2 It corresponds roughly to the final years of Brazilian primary education. [Translator's note] 
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glass with specialized scissors, and the working day was approximately nine 

hours. Following the October Revolution of 1917, at the age of 17, Repkin 

enlisted in the Soviet military and participated actively in three wars. He 

relished recounting his experiences during the civil war, emphasizing thrilling 

and unexpected adventures, as if it had not been a devastating and barbaric 

era. During the civil war, he was briefly held captive by Nestor Makhno.3 He 

recounted to his grandchildren a remarkable adventure he experienced during 

this period, infusing it with a sense of humor. 

 He did not favor discussing the Russo-Finnish war, as he had served as 

an infantry officer during the Second World War and had been wounded only 

a year into his service, after which he did not engage in combat again. 

Nonetheless, he frequently vocalized the following in his dreams until the final 

days of his life: "Company, attack! Vladimir Repkin's father was characterized 

by kindness, cheerfulness, and a profound affection for children. He engaged 

in play with them wholeheartedly and created a multitude of entertaining 

narratives. He was passionate about gardening and reading literature, which 

he pursued until his final days. Vlazhimir Repkin's mother, Maria 

Grigoryevna, resided in Ukraine. Maria experienced the loss of her mother at 

a young age and, from an early age, assisted her father in agricultural 

pursuits, such as working in the fields and garden, and even constructing a 

residence with him. Above all, Maria held a profound love for reading 

literature, which she engaged in during her leisure time. Maria's character 

was defined by kindness, intelligence, diligence, and responsibility. Her life 

was marked by a profound connection with the young military man, Vladimir 

Vasilyevich Repkin, leading to a lifelong matrimony that was characterized by 

profound happiness. 

 

 

 
3 Néstor Ivánovitch Makhnó (1888-1934) was a Ukrainian anarcho-communist leader who refused 

to submit to the Bolshevik government after the October Revolution and was one of the main figures 

in the Ukrainian Revolution. 
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Photo 1 - Parents of Vladimir Vladimirovich Repkin Maria: Maoiya Ternovaya and 

Vladimir Vasilyevich Repkin (1924). 
 

 
 

Source: Family personal archive. 

 

Photo 2 - Vladimir Vladimirovich Repkin Maria's parents: Maoiya Grigorievna and 

Vladimir Vasilyevich (1978). 
 

 

Source: Family personal archive. 

  

 Vladimir Vladimirovich Repkin was born on December 25, 1927, in 

Nikolaev, Ukraine. His father was in the military at the time. When Vladimir 
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was three, he had a brother, Valentin. The boys were quite different, in both 

appearance and personality. Valentin enjoyed different activities, while 

Vladimir, from an early age, demonstrated a love of reading, much like his 

parents. Despite residing in separate cities, the brothers maintained amicable 

relations throughout their lives. 

 

Photo 3 - Repkin at 3 years old. 
 

 
 

Source: Family personal archive. 

 

Vladimir Repkin spent his childhood in various large and small Ukrainian 

towns at his father's place of work. 
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Photo 4 - Vladimir Repkin meets his brother in Tomsk, 1998. From left to right: Valentin Repkin, 

Alexandra Repkina (Valentin's wife), Vladimir Repkin 
 

 
 

Source: Family personal archive. 

 

 Shortly before the outbreak of the Second World War, the family 

relocated to the picturesque yet tranquil town of Vinnitsa. In this new 

environment, Vladimir established a meaningful friendship with the son of a 

local medical professor. The two boys would often traverse the streets and 

gather along the river, engaging in playful activities that, from a contemporary 

perspective, might appear unconventional. The boys (and girls, too) would fill 

their trouser pockets with pebbles from the street and wait for people to walk 

past. As soon as they encountered a group of schoolchildren who lived in 

another street, they threw stones at them, and these teenagers threw stones 

in response. As the stones were not huge, the children weren't hurt. Adults 

didn't pay any attention to these kinds of teenage games, which would be 

considered strange today. One notable incident involved the discovery by 

Vladimir of an old, rusty pistol on the riverbank. He proceeded to clean and 

restore the weapon, presenting it to his father with pride. However, the father, 

dismissing it as a mere plaything, disposed of the pistol without hesitation. 

Years later, Vladimir recollected this event with a sense of nostalgia, 

acknowledging the gun's status as his cherished plaything. His ambition to 

follow his father’s example as a soldier was strong. 
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 In the summer of 1941, the war reached Ukraine, and Repkin's father was 

deployed to the front. Consequently, Repkin, his mother, and his brother were 

evacuated to the distant city of Petropavlovsk in Kazakhstan, located in Siberia. 

In 1943, Repkin graduated from seventh grade and enrolled in the Moscow 

Special Military Artillery School, which had relocated to Siberia during the war. 

He fondly recalled the school's exceptional faculty. He cultivated close 

relationships with Professor Emma Yosifovna, a connection that endured until 

the professor's demise. The educational environment, while intriguing, was 

characterized by challenging living conditions, particularly the pervasive 

presence of cold and hunger. The students, as Repkin noted, perpetually 

experienced hunger. He and his peers derived a sense of elation from their 

assignment to unload a carload of frozen cabbage, a task that afforded them the 

opportunity to consume the cabbage at their discretion. 

 
Photo 5 - Vladimir Repkin at the age of 16 

 

 

Source: Family personal archive. 
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3. Years as a student 

 In 1946, Vladimir graduated from school with a medal and expressed a 

desire to pursue a career in the military, emulating his father. However, due to 

health concerns, he was unable to continue his education at a military school, a 

decision influenced by the challenging living conditions prevalent at the 

institution. Subsequently, Vladimir relocated to Moscow, enrolling at Lomonosov 

Moscow State University. He contemplated his academic trajectory, eventually 

opting for a major in Philology, a field that had caught his attention through an 

advertisement. He sought the counsel of his mentor, Emma Yosifovna, who had 

recently returned to Moscow from military school. He inquired about the nature 

and purpose of this field. In response, she smiled, retrieved an encyclopedia from 

a shelf, and provided him with an article on philology for his perusal. Upon reading 

this article, Vladimir realized that this was his true area of interest. Consequently, 

he eagerly enrolled in the Faculty of Philology and began residing in a student 

dormitory. During this post-war period, the country was experiencing significant 

food shortages. Lacking sufficient life experience and financial resources, Vladimir 

found himself unable to adequately nourish himself. After two months of 

subsisting on a starvation diet, his health significantly declined, and the medical 

commission deemed him unfit for academic pursuits and granted him academic 

leave. That same fall, V. Repkin relocated to the town of Maikop in the North 

Caucasus region. His father, mother, and brother had resided there following the 

patriarch's demobilization from the army. Later that year, the family received a 

parcel of land from the state, which they began to cultivate, establishing a 

vegetable garden and a vineyard. Vladimir Repkin harbored no interest in 

agricultural work; his passion lay in learning. He enrolled and completed both the 

Maikop Pedagogical Institute and the Krasnodar Pedagogical Institute while 

employed as a Russian language instructor for a period of four years. While 

teaching at school was of interest to him, Vladimir aspired to obtain a more 

substantial and comprehensive education. 
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 In the summer of 1952, Vladimir Repkin returned to Moscow and, 

intending to continue his studies, enrolled in the Faculty of Philosophy at 

Lomonosov Moscow State University. This decision stood in contrast to his 

previous pursuit of philological training. In explaining his decision, Repkin 

indicated that his objective at that time was to acquire a more comprehensive 

general education, and he identified the philosophy program as the most 

suitable means to achieve this goal. 

 Vladimir submitted the necessary documents to the university but 

subsequently discovered that incoming students were not guaranteed 

accommodations on campus. This presented a significant challenge, as he did 

not have a place to reside in Moscow. However, he was able to promptly identify 

a solution to this predicament. The State Institute of International Relations, a 

highly regarded institution in Moscow, offered students temporary housing. 

Vladimir submitted his documents to this institution as well, and he 

successfully completed the entrance exams. It was then revealed that he had 

been offered admission to both the university and the State Institute of 

International Relations. Reflecting on his decision, Vladimir asserts that he has 

no regrets regarding his choice to enroll in the Faculty of Philosophy over the 

highly regarded Moscow State Institute of International Relations. In his final 

year, Vladimir recollected this decision and posited that had he selected the 

latter, he might have pursued a career in diplomacy, a path he possessed all the 

necessary qualifications for. However, he would have missed the opportunity to 

engage in developmental learning and would not have encountered Galina, who 

would become both his life partner and muse. 

 The narrative of Vladimir and Galina's initial encounter and the 

subsequent onset of their shared life was imbued with a profound sense of 

romanticism. An unusual dynamic characterized their initial interaction. 

Vladimir, the leader of the second-year Komsomol4 at the Faculty of 

 
4 Komsomol or Comsomol (in Russian, Комсомол) was the youth organization of the 

Communist Party of the Soviet Union (CPSU). The name is a contraction of 

Kommunisticheskiy Soyuz Molodiozhi (Коммунистический союз молодёжи) or Union of 

Communist Youth. [Translator's note] 
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Philosophy, and Galina, the leader of the Komsomol of the first-year 

Psychology students (at the time, Psychology was not an independent 

institute, but rather a department of the Faculty of Philosophy), had a peculiar 

encounter. Galina’s absence from the weekly meetings and Vladimir's 

subsequent reprimand of her during their encounters in the corridor during 

class breaks marked the beginning of an unconventional relationship. This 

incident, however, gradually receded from Vladimir's memory over the years, 

while Galina retained a vivid recollection of the conversation, which had a 

profound impact on her life. She recounted the incident to her friend on the 

same day, and the two of them speculated about the possibility of their future 

relationship. Two weeks later, Vladimir received two tickets for the Bolshoi 

Theater's opera performance. However, his intended companion fell ill, and 

Vladimir Repkin recalled: 

 

I need to walk with someone. I have to call someone. For some 

reason, it came to me - to call Galina. Why her, I don't know. She 

agreed. The performance was magnificent - the anniversary 

performance of "Sadko"5 The most renowned artists always appear 

at anniversary performances. After the opera, I walked with her - it 

was 100 meters from the theater to her house. She lived near the 

Bolshoi. We went to the entrance, where for some reason I kissed 

her hand. Then we began to go to different theaters - it was cold to 

walk the streets in the fall and winter. We often met, but there were 

no special plans. We decided together that first, we would graduate 

from university and then we would get married. Then, at the 

beginning of the summer vacation, Galina's mother came to see her 

daughter. Galina decided to introduce me to her mother. We went 

to an ice cream shop. Her mother liked the ice cream, but not the 

bridegroom. She didn't like it because of my hoarse voice - Galina's 

mother thought I was sick. She also didn't like it because her 

daughter would probably work as a teacher, so the groom wasn't 

necessary. Her mother convinced Galina to go to Riga with her 

parents. I wanted to go to my parents' house in Maikop. Then I 

thought that if Galina went to Riga with her mother, she would 

persuade her to leave me. I bought two train tickets to Maikop, 

where my parents lived. Galina went to say goodbye to me and took 

her things to travel with her mother. Her train was to leave shortly 

 
5 Sadko (Садко) is the main character of a medieval Russian epic poem. He was an adventurer, 

merchant and gusli (Slavic multi-stringed instrument) player from Novgorod (Novogardia Magna), 

a city in the Russian Federation located 155 km southeast of St. Petersburg and 552 km northwest 

of Moscow. [Translator's note] 
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after mine. We got into the car, sat for a while, and Galina decided 

to leave. I said, where are you going? Sit down; you're coming with 

me. Galina was apprehensive, but when we arrived in Maykop, she 

immediately became friends with my parents. In fact, according to 

mountain customs, I stole my wife. There was such a custom among 

the inhabitants of the Caucasus. Galina's parents were outraged 

and wrote long, angry letters. We reconciled when our second 

daughter was born (interviews with the author). 

 

Therefore, for many years, they were friends with Vladimir and Galina until 

the end of their lives. Vladimir never regretted his choice. He always believed that 

Galina had a special talent for building lives together. 

 

Photo 6 - Vladimir and Galina in Maykop. July 1953. From left to right: Maria Gigorievna 

(Vladimir Repkin's mother), Vladimir Repkin, Galina Repkina, Vladimir Vasilyevich (Vladimir 

Repkin's father). 
 

 
 

Source: Family personal archive. 

 

 When Vladimir Repkin finished his second year at the Faculty of 

Philosophy, he decided to study at the Department of Psychology (in his second 

year). The sudden transition from one department to the other, according to 

Galina Repkina, 

 

It happened almost anecdotally. Suddenly, there was a sharp 

decline in the number of students in our program, especially in 

the philosophy department. It was possible to transfer to any 

course at Moscow State University, and many found their option, 
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but there weren't enough people. Vladimir, as the Komsomol 

organizer of the philosophy course, set an example by writing an 

application to transfer to psychology. Of course, Galina was 

already studying there, and they were already married, but with 

the same success, it seemed, he could go to the coveted philology 

faculty. However, no, unexpectedly for everyone, he chose 

psychology, at that time an unpromising field of study (there was 

practically no demand for psychologists), and in fact it was a 

choice of fate (REPKINA, 2000, p. 153). 

 

 In fact, it was a destiny. Vladimir Repkin has never regretted his decision 

to study philosophy and then switch to psychology. First, those two years at the 

Faculty of Philosophy laid a solid foundation for understanding psychology, and 

secondly, according to Galina Repkina's memoirs, those years at the Psychology 

Department were permeated with an almost enthusiastic attitude toward the ideas 

of our leading representatives. In those years, there were several of them who 

gained world recognition - A.N. Leontiev, A.R. Luria, S.L. Rubinstein, P.Ya. 

Galperin, A.V. Zaporozhets, and D.B. Elkonin. The theoretical dispositions they 

developed seemed to their perspectives and us impeccable inexhaustible. Each of 

the students chose his idols and selflessly joined the ranks of their faithful 

followers. Vladimir and I found the theory of activity developed by A.N. Leontiev 

impeccable, and we enthusiastically began to work under his guidance. 

(REPKINA, 2009, p. 1) 

 Vladimir and Galina Repkin listened to all of A.N. Leontiev's lectures and 

enthusiastically discussed them, and under his guidance, they carried out a course 

of studies and, within two years, a thesis. The research problem of Repkin's thesis 

was to confirm A.N. Leontiev's thesis about functional organs using the example 

of the constancy of color perception (REPKINA, 2000, p. 99). 
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Photo 7 - Vladimir and Galina Repkin in their dormitory at Moscow University, fall 1954. 
 

 
 

Source: Family personal archive. 

 

 Galina Repkina recalled the defense of her thesis: 

 

Aleksei Nikolaevich attached fundamental importance to this 

work and gave it a significant place in the proof of his 

theoretical research. He was convinced that the hypothesis of 

the constancy of the perception of eye color, "learned during 

life", was confirmed by experimental data. The student's thesis 

was defended at a departmental meeting. Leading psychology 

professors participated in the discussion: S.L. Rubinstein (he 

was the main opponent), P. Ya. Galperin, E.N. Sokolov, and 

others. The discussion was intense. I must say that Volodya 

(V.V. Repkin - author) turned out to be a very outstanding 

theoretician. Nevertheless, of course, the main disputes were 

between the teachers, so much so that Pyotr Yakovlevich 

Galperin jokingly recalled that we were talking about the 

specific work of the students. Impressions last a lifetime 

(REPKINA, 2000, pp. 101-102). 

 

 After the defense, Alexei Nikolayevich Leontiev submitted this thesis to 

compete for the Lomonosov Prize. The prize was received by the Repkins, who were 

already in Sakhalin, along with financial compensation. 
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Alexei Nikolaevich Leontiev had a strong influence on the theoretical 

position of Vladimir and Galina Repkin. Galina Repkina wrote that his theoretical 

positions won us over; we believed in him unconditionally, and to be honest, we 

were extremely proud of his faith in our abilities. Moreover, in time we became his 

loyal followers, having finally understood activity theory. 

Vladimir's years of study at the Psychology Department can by no means be 

called a carefree student life. At the end of the second year, a daughter was born 

into the Repkin family. Long before his daughter was born, Vladimir said that he 

wanted a girl with blond hair, blue eyes, and a red bonnet. She was to be called 

Natasha (as in one of his favorite poems). The girl was born just as Vladimir had 

ordered. They named her Natasha and bought her a red cloak with a hood. After 

the baby was born, Galina was temporarily unable to attend classes. Vladimir 

listened to the lectures, took notes, and then read the notes to her at home, 

explaining anything she didn't understand. During the following semester of the 

third year, the Repkins alternated between going to the university and leaving 

Natasha with a nanny. 

 

Photo 8 - Vladimir Repkin with his daughter Natasha, 1955. 
 

 
 

Source: Family personal archive. 
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 At the beginning of the fourth year, another daughter, Tonechka, was born. 

Natasha named her after Repkin's best friend (the famous psychologist Antonina 

Nikolaina Zhdan). 

 

Photo 9 - Vladimir and Galina Repkin with their daughter Natasha and Tonya (cuddling), 1955. 

 
 

 
 

Source: Family personal archive. 

 

 Once again, Galina and Vladimir not only continued their studies, but 

also actively engaged in scientific work. It was during his studies at the 

university that Vladimir Repkin's scientific activity began: his first article, 

"On the Contribution of Austrian Scientists to the Theory of Perception6," was 

published in the journal "Questions of Psychology." The second article, based 

on the results of their joint diploma thesis, was published in the reports of the 

APS of the USSR. For a long time, this article was included in the list of 

required literature for psychology students at Moscow State University. 

 

4. Sakhalin 

 After V.V. Repkin graduated from the university, he was invited by A.N. 

Leontiev to do postgraduate studies, but for Galina Repkina there was no such 

opportunity. That is why the Repkins left to work in a school almost at the end of 

the world, on the island of Sakhalin. Vladimir himself chose this place of work from 

 
6 The article was published in the sixth issue of this magazine in 1958 (REPKIN, 1958). 
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the four options offered: the Moscow region and the North Caucasus seemed 

uninteresting - no romance—and Kamchatka was too far away. 

 Galida Repkina would write: 

 

The offer to work in Sakhalin wasn't as surprising as it seemed 

ridiculous because in the last few months of studying at university, 

Repkina and her friends knew that few graduates were sent to 

work. Therefore, they joked that there was no problem - we would 

go to Sakhalin. Why exactly there? The sheer absurdity for 

psychologists who graduated from Moscow University simply 

appealed. And psychologists weren't needed in the central cities, 

but why Sakhalin? (REPKINA, 2000, p. 153). 

 

 Vladimir Repkin traveled more than 10,000 kilometers from Moscow to the 

island of Sakhalin, across the entire country, with his wife and two young 

daughters. The oldest daughter was three and a half, the youngest two. 

 

Photo 10 - At the station with the bereaved before leaving for Sakhalin. From left: Zhdan 

Antonina Nikolaevna, Gali Polyak (Galina Repkina's aunt), Galina Repkina's mother, Vladimir 

Repkin, Tonya (daughter), Natasha (daughter), Natasha Kapitolina's nanny, Galina Repkina, 

Daunis Iskra Borisovna. 
 

 
 

Source: Family personal archive. 

 

 In Sakhalin, Vladimir began to work as the director of an orphanage in the 

small town of Gornozavodsk. It turned out that he didn't have to deal with 

https://doi.org/10.14393/OBv7n1.a2023-71020


                                              DOI: https://doi.org/10.14393/OBv7n1.a2023-71020 

_________________________________________________________________________________________________________________ 

19 Obutchénie: R. de Didat. e Psic. Pedag.|Uberlândia, MG|v.7|n.1|p.1-58|jan./abr. 2023   ISSN: 2526-7647 

 

educational issues, but with organizing the living conditions of the students 

(repairing the heating, building a road to the orphanage school). And, as he himself 

recalled, he fortunately did not stay in this job for long - just one month, and 

happily went to work as a deputy headmaster and teacher of Russian language 

and literature at a school. Vladimir Repkin's work was more interesting. Not only 

did he teach with creativity and enthusiasm, but he also organized additional 

activities, a kind of club where he studied classical music, painting, and literature 

with students who "did not fit" into the school curriculum. These classes were 

attended not only by the students, but also by numerous teachers. Concerts were 

often organized, school evenings where students and teachers performed, and 

young, talented poets and writers from Sakhalin were invited. One of them - 

Vladimir Sangi7 - later became world-famous. 

 Vladimir Repkin always remembered Sakhalin as the best period of his 

life, even in the last year of his life. He said that Sakhalin was like nothing else: 

both the nature and the relations between people were exceptional. Living and 

working in Sakhalin was a surprisingly unique and romantic part of his life.  

 

 

 

 

 

 

 

 
7 Vladimir Mikhailovich Sangi is a writer and publicist from Nivkh, Russia. He writes in 

Nivkh and Russian. He was born on March 18, 1935 in the Nabil camp (now a village in the 

Sakhalin region). In 1959, after graduating from the Leningrad State Pedagogical  Institute 

named after A.I. Herzen, he began teaching at the Alexander Pedagogical School and joined 

the CPSU. In 1960 he moved to the Eastern Sakhalin region, where he was offered the post 

of inspector of the District Executive Committee for the Peoples of the North, and worked as 

a boarding school teacher in the village of Nogliki. From the mid-1960s he lived in Moscow. 

After perestroika, he moved to Sakhalin and in 1993 was elected leader of the Ket clans of 

the east coast of Sakhalin and the Tym River basin. And the founder of Nivkh literature, one 

of the authors of the Nivkh alphabet reform (introduced by the Council of Ministers of the 

RSFSR on June 29, 1979), the author of the Nivkh spelling rules. [Note of the translator and 

technical reviewer]. 
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Photo 11 - Sakhalin Island, in the city of Gornozavodsk, where Vladimir Repkin lived (1960). 
 

 
 

Source: Family personal archive. 

 

When they left for Sakhalin, the Repkins thought they would continue 

to study the unsolved problems of visual perception, but work at the school 

took up too much time, and neither Vladimir nor Galina Repkina returned to 

that study. Vladimir Repkin, while working at the school, searched for 

methods to improve Russian language learning. He treated Pyotr Yakovlevich 

Galperin with great respect and was a firm supporter of his theory of the 

gradual formation of mental actions and concepts. In Sakhalin, because of 

Galperin's theory, he developed a method for teaching spelling in secondary 

schools. An article based on the results of this learning method was published 

in the journal Questions of Psychology.8 

 
8 The article was published in 1960 under the title “Spelling skill formation as a mental action” 

(REPKIN, 1960). 
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In Sakhalin, the Repkins gave birth to their third daughter, Alenka - a 

charming baby, the favorite of the whole family. Unfortunately, her health was 

damaged by the nuclear tests that took place near Sakhalin before her birth.  

 

5. Postgraduate studies. Start of research activity 

In 1962, after five years of work in Sakhalin, Alexei Nikolaevich 

Leontiev invited Vladimir and Galina Repkin to attend graduate school. The 

proposal was interesting, but not very convenient for a young family: Galina 

would study in Moscow, and Vladimir would be offered a correspondence 

course, meaning he would continue to work and study in Sakhalin. They 

thought about it and agreed, and Galina came to Moscow to enroll in graduate 

school. At the university, she met Vladimir Petrovich Zinchenko, and he 

convinced her to contact his father, Petr Ivanovich Zinchenko, who was looking 

for two postgraduate students. P.I. Zinchenko was a well-known researcher of 

memory problems and worked in Kharkiv in the 30s of the last century 

together with Alexei Nikolaevich Leontiev. Before that, the Repkins weren't 

very interested in memory research, but after a few minutes on the phone with 

Pyotr Ivanovich, Galina was so fascinated by him that she immediately called 

Vladimir Repkin in Sakhalin. 

They decided to go to Kharkiv. Vladimir Vladimirovich, in the last year 

of his life, remembered this moment and said that if he hadn't made this 

decision, he would never have solved the problems of study and would have had 

a boring life as a professor at Moscow University. Probably, he said, he would 

deal with personality problems, but he was a teacher and was more interested 

in a living school. 

Petr Ivanovich Zinchenko, at the first meeting, began to discuss with 

Vladimir Repkin what he wanted to do when he entered graduate school. Of course, 

this had to correspond to the research object of the advisor. 

The main problem of P.I. Zinchenko had been formulated by A.N. 

Leontiev as the question of the relationship between memory and activity. It 

was from these positions that Petr Ivanovich carried out his study of 
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involuntary memory. Zinchenko understood that the results of his study of 

memory provided very incomplete data because in the laboratory the 

experimenter sets a ready goal for the subjects. 

 P. I. Zinchenko wanted to study the role of involuntary memory in real 

human activity, first in the student's study activity. To solve this and some other 

problems, P.I. Zinchenko invited V. Repkin to Kharkiv. Already when discussing 

the problem of Vladimir Repkin's research, it became clear that the existing model 

of school education was not suitable for carrying out such research because the 

teacher sets the goals for the student, as in a laboratory experiment. It was 

necessary to solve the problem of organizing this learning, which would be built 

according to the principles of the psychological theory of activity. Vladimir Repkin 

had pedagogical experience, so Pyotr Ivanovich immediately offered him this 

problem. Vladimir Repkin suggested that to carry out such a study it was 

necessary first to restructure learning according to the activity theory and only 

then to search for changes in involuntary memorization. At that time, neither the 

principles of learning nor the methods for diagnosing memory function under new 

conditions had been developed. A researcher can only do so much work. Vladimir 

Repkin suggested organizing such learning and pointed out that someone else 

should do the memory studies. Petr Ivanovich realized that he wouldn't be able to 

handle the research task of restructuring learning alone and, after much 

deliberation, decided that it was necessary to seek advice from other scientists. 

Therefore, he enlisted the help of Pyotr Yakovlevich Galperin, who advised him to 

contact a group of psychologists led by Daniil Borisovich Elkonin. Thus, an alliance 

with D.B. Elkonin and V.V. Davydov was immediately established. 

Vladimir Repkin had known Danil Borisovich Elkonin for a long time - he 

used to listen to his lectures when he was a student at the Psychology Department 

of Moscow University. Before that, he hardly knew Vasily Vasilyevich Davidov - 

Davidov graduated from the Psychology Department when V. Repkin transferred 

there from Philosophy. But Davidov knew and remembered the Repkins, especially 

their daughters. Galina Repkina was surprised to learn this at a chance meeting 

with Davidov in Moscow, two years after her graduation. 
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The collaboration between Vladimir Repkin and Vasily Davidov became 

a long-term creative union. They didn't meet as often as they would have liked, 

but they always communicated in a very meaningful way. These conversations 

were not like the so-called soft academic communication. Davidov and Repkin 

always had a meaningful and emotional dialogue, which often turned into an 

emotional argument about certain developmental learning issues. These 

arguments could last for hours and only seemed to strengthen their friendship, 

respect, and mutual interest. Vladimir Repkin met with Davidov in Moscow 

two or three times a year. However, it was very difficult to talk there - Davidov 

was constantly distracted by phone calls, questions from officials. They met 

only in the evenings at Vasily Vasilyevich's house, quietly, without 

distractions. They often agreed that V.V. Repkin would spend the night with 

V.V. Davidov (Davidov always found a place for guests, even when he lived in 

a minimal apartment with a few neighbors). 

They managed to work especially fruitfully when Davidov came to 

Kharkiv. After meeting Vladimir Repkin and his colleagues in the laboratory, 

Vasily Vasilyevich came to visit the Repkins at home. And it was always 

excellent! The Repkin daughters were pleased. The traditional beginning of 

Vasily Vasilyevich's meeting with the girls was his question about what had 

changed in them recently. The adults present at the meeting were very 

surprised to see how Vasily Vasilyevich could remember that half a year ago 

the oldest daughter had problems with a history teacher and the other with a 

wonderful chemistry teacher. Then there were questions about books read, 

interesting lessons, difficult subjects, and so on. The girls looked at him with 

loving eyes and giggled with delight when, at the end of the conversation, 

Vasily Vasilyevich deliberately pronounced (or rather sang) in a stern voice: 

"Cut and tear, whip and tear, on Saturdays! 

From the very beginning, the working relationship between Vladimir 

Repkin and his group and the Elkonin-Davidov team was based on mutual 

interest, partnership, and cooperation. V. Repkin's laboratory was never an 

experimental platform for testing the hypotheses of Elkonin and Davidov, as 
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both groups solved problems independently. In those years, D. B. Elkonin and 

V. V. Davidov were mainly studying the development of thinking in 

schoolchildren, while Repkin's research group was interested in the role of 

memory in learning, based on meaningful generalization and activity theory. 

Over time, Vladimir Repkin's research became focused on building a system 

for this type of learning, which was later called "developmental.” 

Let us go back to 1963, to the beginning of the learning experience. After 

some doubts, thanks to the possibility of cooperation with the Moscow group 

of D. Elkonin and V. Davidov, P. Zinchenko gave V. Vladimir Repkin the 

problem of the development of experimental learning, and former professor 

Grigory Sereda, who was then in graduate school, took over the study of 

involuntary memory. During the study, G.K. Sereda and Vladimir Repkin 

often discussed converging problems. After obtaining the results confirming 

the possibility of effective use of involuntary memory in learning in the defense 

of his dissertation, G.K. Sereda abandoned further study of the problems of 

memory in learning and concentrated on his purely theoretical problems. 

In 1963, Vladimir Repkin began looking for a school in Kharkiv to 

organize experiential education. Despite the active support of the Kharkiv 

Regional Department of Education, Vladimir Repkin had great difficulty in 

finding School No. 62, where the headmaster agreed to organize experiential 

education. In general, at that time, there was no tradition in the country of 

conducting psychological experiments with schoolchildren, and the 

government had banned them for many years. The talented mathematics 

teacher Felix Grigoryevich Bodanskii was the deputy headmaster of the school 

that agreed to conduct the experiment. He found Vladimir Repkin and his 

plans for organizing experimental learning of great interest. Felix Bodanskii 

began to lead a part of the study devoted to the development of mathematics 

learning, and Vladimir Repkin to the development of a psychological theory of 

study activity and the creation of learning programs and teaching materials 

based on this theory for the Russian language course, and later on various 

other subjects. From the very beginning, Vladimir Vladimirovich took a great 
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interest in the development of the mathematics course. Repkin and Bodanskii 

solved the theoretical and practical problems of experiential learning together, 

and were friends until Felix's premature death. 

 In 1963, the experiment was started by a group of four people (V.V. 

Repkin, G.K. Sereda, F.G. Bodanskii, and G.V. Repkina). From the very 

beginning of his work, Vladimir Repkin sought and found like-minded people 

among teachers and researchers, inspiring them to search for arguments to 

design a new education. Vladimir Vladimirovich spoke about the theses of the 

new education in a very convincing, interesting, and emotional way, and 

talented researchers and teachers were taken by these plans and included in 

the study. Employees of the Kharkiv Pedagogical Institute - Polina Zhedek, 

Yuriy Barkhaev, Elvira Aleksandrova, and others - participated in the 

development of experimental learning. In close contact with the Kiev Scientific 

Research Institute of Psychology, Repkin studied the problems of 

schoolchildren's study activities. 

 

Photo 12 - In Petr Ivanovich Zinchenko's laboratory (elementary school teacher, Petr Zinchenko, 

Galina Repkina, the first teacher of developmental learning, Galina Grigorenko, Vladimir Repkin, 

Felix Bodanskii, and Rimma Skotarenko. 
 

 
 

Source: Family personal archive. 

 

 V. V. Repkin understood from the beginning that the study required the 

solution of very complex theoretical and practical questions for which there were 

no answers in psychological science and educational practice. Moreover, 
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discovering these problems and defining them as research goals was also a complex 

creative process. Careful and time-consuming experimental testing of hypotheses 

was always necessary. 

For example, one of the first problems that Vladimir Repkin discovered 

was the relationship between the conditions for the formation of theoretical 

knowledge and practical skills. He understood that to design new learning as 

an integral system, there must be unified methods. In the laboratory of V. 

Davidov and D. Elkonin, this problem did not arise; the task of developing 

practical skills and habits was solved by traditional methods. For the sake of 

illustration, let's focus on the solution of this problem in the construction of a 

comprehensive system of learning the Russian language for elementary school. 

V.V. Repkin with P.S. Zhedek showed that significant generalization of spelling 

methods could be ensured only if the learning of spelling is consistently oriented 

to the phonetic theory from the very beginning. The development of programs 

and the corresponding implementation of learning have shown that by the end 

of the 1st grade students can master the phonetic principle of Russian writing, 

the further implementation of which ensures, on the one hand, the assimilation 

of a system of linguistic concepts and, on the other hand, the intensive formation 

of spelling concepts based on these linguistic concepts and actions and their 

transformation into solid skills. It differed fundamentally not only from the 

traditional program, but also from the variants of experimental programs 

created at that time in the laboratory of Elkonin-Davidov: L. I. Aidarova and 

E.E. Shulezhko (REPKIN, 1998). 

To solve any problem at any stage of research, Vladimir Repkin organized 

a joint creative search of researchers and teachers. In this way, every researcher 

and teacher who worked in the laboratory became a co-author of this creative 

process. It would be a mistake to portray this as a kind of peaceful, quiet 

community. The idea of solving a problem or new questions was born in often-

emotional disputes. Vladimir Repkin was surprised that his colleagues didn't 

always recognize and understand the problems that arose. In fact, not every 

interlocutor could be as knowledgeable in various fields of science (psychology, 
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linguistics, philosophy) as V. Repkin. Repkin. In addition, most importantly, he 

had not only knowledge but also a profound understanding of the problems and 

the ability to see the connections between them, a surprisingly quick "view" of 

the situation as a whole, highlighting significant connections in it. Vladimir 

Repkin often didn't understand that other researchers didn't have the same 

level of development in thinking, understanding, and memory as he did. He 

sometimes wondered how a researcher or teacher could forget something. In the 

process of posing problems together and solving them experimentally, in this 

complex joint creative activity, the independent creative researcher and the 

creative teacher "grew up". 

Today, after many years, it is difficult to imagine how Vladimir Repkin 

managed to do so much work with his small team. 

Each lesson was designed by the author, and then the author and 

teacher together implemented a real lesson in a real classroom. But every 

day it was necessary to prepare two or three new lessons with different 

teachers in different classes. The lesson designs had to be tested in practice, 

i.e., a lesson had to be carried out in the presence, and sometimes with the 

active participation, of the researchers with whom it was designed, as well 

as fellow teachers and school leaders. Colleagues, psychologists, and the 

headmaster, Petr Ivanovich Zinchenko, actively participated in the 

discussion of the lessons. A detailed analysis of what was possible and what 

wasn't was carried out, and a draft of new lessons was created, considering 

the mistakes made and the new ideas that emerged. And so on, day by day, 

month by month, year after year. 
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Photo 13 - Vladimir and Galina Repkin with their daughters came to Kharkiv to enroll in 

graduate school. Summer 1962 (wife Galina and daughters). 
 

 
 

Source: Family personal archive. 

 

Through this enormous amount of work, a new educational system was 

created and improved, and teachers of a new kind emerged - teachers - co-

authors of a new experiential education (the concept and term of a 

developmental learning system would appear much later). Teachers who had 

worked in the developmental learning system for at least a few years could no 

longer reject it. For them, it became the only possible form of pedagogical 

activity. The teachers who worked with Vladimir Repkin maintained a deep 

spiritual contact with him until the last days of his life and were grateful for 

the opportunity to become a creative person. 

I'd like to tell you a little about the living conditions of Vladimir Repkin 

and his family at that time. When the Repkins came to Kharkiv to study, the 

family had three daughters. Natasha was in the third grade, Tonya was almost 

seven, and Alyonka was less than two. 

While in graduate school and then for several years at work, the 

Repkins lived with their three daughters in a 19-square-foot dormitory at 

Kharkiv University. The girls' "nursery" was a narrow part of the common 

room, surrounded by closets. They had classes, played, and slept on folding 
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beds in the same place. Vladimir made shelves for them all along the wall 

under the window. This shelf served as a table where classes were held, and 

under it were shelves for books and toys. The bathroom and kitchen were in 

the hallway and were used by the tenants of 19 other rooms. Almost every 

day, several staff members and teachers came to work with Vladimir Repkin 

at the same time. After work, they often sat down to eat together. At the 

table, they often continued to talk about work. Occasionally, they listened to 

music, told interesting stories, and read poetry. The children sat quietly 

behind the screen and listened. Surprisingly, everyone was happy. They lived 

like this for 8 years, and then the city authorities gave Vladimir Repkin a 

comfortable apartment. 

6. Defense of dissertations and continuity of research. 

The dissertations of Vladimir and Galina Repkin were defended at Moscow 

University in 1967. Like the dissertation, they defended their papers in one day, 

but each on a different topic. Vladimir Repkin's paper "Psychological Organization 

of Scientific Material and Learning Success" was received with great interest. 

Naturally, there was a lively discussion, in which Vasily Davidov and Daniil 

Borisovich Elkonin took an active part. After the defense, Vladimir and Galina 

Repkin went home with Vasily Davidov, where they continued to discuss the 

research and made plans for the future. They went to bed very late and woke up 

at five in the morning to the loud beeping of a car under the window. Davidov 

looked out the window and saw that what was under the window was a taxi. It 

turned out that the Repkins had forgotten their dissertations and all their 

documents in the car. They didn't realize it yet, but losing documents and theses 

was a huge problem in those days. The driver found the documents, tried to 

remember which of the passengers might have forgotten them, where he was 

taking these people, and found the address! 

After defending his thesis, Vladimir Repkin headed the Department of 

Elementary Education at the Kharkiv Pedagogical Institute and gave lectures 

on psychology to students - future teachers. The main task that occupied the 
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rest of his time was work in the laboratory. At that time, the laboratory was 

located in a small house in the yard of school No. 17, where V. Repkin moved 

in 1965 together with teachers, students, and a research group. It was called 

the "Laboratory of Study Activity of Elementary School Students". While in 

the beginning, in 1963, the experiment was started by a group of 4 people, from 

the end of the 1960s, between 10 and 15 researchers took part in the work at 

different times. G. K. Sereda completed the study of involuntary memory and 

left the laboratory. The study included talented people who loved new ideas. 

Vladimir Repkin had his own postgraduate students (N.I. Matveeva, I.I. 

Veshtak, V.T. Dorokhina) and Ph.D. candidates (P.S. Zhedek, A.K. 

Dusavitskii, and others). 

The main problems that V. Repkin worked on at that time were the 

concept of learning activity, detailed analysis of its structure and components 

(cognitive interest, acceptance of the learning task, goal setting, control), and 

construction of a Russian language course for the first years of primary school 

because of phonetic theory. 

In 1968, the Kharkiv Television Studio shot the film "2 x 2 = X" at the 

Experimental School, which aroused great interest when it was shown on 

Central Television. The film won an award at the International Documentary 

Film Festival and has remained relevant to this day. No subsequent film on 

developmental education could match its quality. Vladimir Repkin took an 

active part in all stages - from discussing the script to commenting on the film. 

The script for the movie was written by Alexander Dusavitskii, who was so 

enthusiastic about the experiment that he resigned from his job as an engineer 

and joined the research. The main problem he studied together with V. Repkin 

was the development of cognitive interest in elementary school students in the 

conditions of experiential learning. Later, Alexander Dusavitskii wrote a 

popular scientific book, "2 x 2 = X, in which he gives a fascinating and 

accessible account of the experience of Kharkiv psychologists on the 

development of schoolchildren in the process of study activity. 
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7. Work at the Department of Psychology at Kharkiv University. 

In 1972, thanks to the active support of Alexei Nikolaevich Leontiev, who 

had headed the Kharkiv Psychological School in the 1930s, a psychology 

department was opened at Kharkiv University. Vladimir Vladimirovich Repkin 

was invited to move from the Pedagogical Institute to the university. He taught 

"Introduction to Psychology", "General Psychology", "Personality Development" 

and "Psychology of Study Activity" at the Psychology Department. The lectures of 

Vladimir Repkin can be called a theoretical problem. However, this will be his 

formal classification, which does not reflect the essence. I fully agree with what 

A.K. Dusavitskii wrote about V.V. Repkin's lectures. 

Psychology as a science appears in V.V. Repkin's lectures and seminars in 

all its attractive complexity, consistency, and problems. V.V. Repkin's lectures are 

not a collection of psychological knowledge and concepts; they are the key to 

thinking about the development of psychological science and its historicity. 

Vladimir Vladimirovich talks to first-year students without considering their 

"young" age; he makes them read monographs and not just answer an exam based 

on the textbook prepared for teacher training colleges. The first graduates of the 

Psychology Department of Kharkiv University received a real university 

education, according to V.V. Repkin, which allowed many of them to later work 

successfully in many branches of theoretical and practical psychology 

(DUSAVITSKII; REPKIN, 2002, p. 16). 

I would like to add that each lecture resembled a good detective story, where 

the audience held its breath (but quickly took notes) and waited for the events to 

unfold - unraveling this tangle of contradictions in the understanding of 

psychological problems. In addition to psychology students, the lectures were 

always attended by almost the entire staff of the university psychology 

department, the laboratory staff, and many other interested parties. The notes, as 

former students later said, are still kept. Those who work as psychology professors 

use them as a basis for constructing lectures, while those who did not work as 

professors said that they sometimes simply reread and remember these lectures 

as a respite for thought. 
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In 1975, V. Repkin held a course on the theory of study activity for 

psychology students at the Kharkiv University. In 1976-78 Vladimir 

Vladimirovich published a series of theoretical articles devoted to the concept of 

learning activity, a description of its structure, the formation of learning activity 

as a psychological problem, and the conditions for its formation at the elementary 

school age9 These texts were later used by Vasily Vasilievich Davidov in the book 

Theory of Developmental Learning (1986) and in the section "Learning Activity" 

in the Psychological Dictionary prepared under his direction. 

 

8. Preparing for the transition from developmental learning to a mass school. 

In the mid-1970s, at the behest of the Ministry of Education, Vladimir 

Repkin and his research team, together with V.V. Davidov's group, began new 

work: preparations for the transfer of the developmental learning system from its 

experimental form to mass education of a new kind. Vladimir Repkin's research 

group independently developed educational materials in Russian, and work on 

materials in mathematics was carried out by the Kharkiv group under the 

leadership of F.G. Bodanskii together with V.V. Davidov's laboratory. 

For several years, V.V. Repkin and his group of researchers specified the 

content and logic of building Russian language programs for elementary school, 

prepared teaching materials, developed learning methods at various stages, etc. In 

addition, the content and methodology of conducting all Russian lessons from the 

1st to the 3rd grade were repeatedly tested in real conditions and recorded in the 

form of detailed notes. 

Vladimir Repkin spoke about the need to create a new type of textbook 

for elementary school students. As early as 1967, he considered the creation of 

textbooks to be the main task for the near future. Considering the accumulated 

experience of experiential learning up to the end of the 1970s, V. Repkin 

believed that the system of education for mass schools could not be viable if it 

 
9 Most of this series of articles have already been translated into Portuguese and published in the 

book entitled Study Activity Theory: contributions by D. B. Elkonin, V. V. Davidov and V. V. Repkin 

(Editora CRV , 2021 , 3rd edition) . V. Repkin (Editora CRV, 2021, 3rd edition). [Translator's note] 
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was not based on appropriate textbooks. This opinion provoked serious and 

justified objections from V.V. Davidov: after all, how can you solve a learning 

problem in class if the textbook already has a solution path and answers? It 

was clear to V. Rekpin that the existing textbooks did not correspond to the 

principles of developmental learning. V. Repkin and his group began to develop 

a new type of textbook. In the early 1980s, they managed to create the first 

version of Russian textbooks for grades 1-3. These textbooks, in terms of 

content, structure, and methods of presenting the material, meet the objectives 

of developmental learning and can be used as one of the most important means 

of shaping students' learning activities. 

During these years, Repkin established close contacts with a group of 

employees of the Russian Language Institute of the USSR Academy of Sciences 

under the direction of M.V. Panov, who for the first time offered the mastery of the 

system of scientific concepts of modern linguistics to middle school students. 

Vladimir Repkin greatly appreciated this cooperation and believed that it helped 

him to better understand the language course for elementary school and to begin 

to build its continuation in secondary school. 

Work on the creation and improvement of educational subjects for primary 

and secondary schools continued for many years, but in the early 1980s the 

preparation of materials in Russian language and mathematics was completed. 

This created the conditions for the implementation of a system of developmental 

learning in the mass primary school. 

 

9. Prohibition of developmental learning. 

  However, these conditions could not be met at that time because the 

work of V.V. Davidov's laboratory in Moscow and V.V. Repkin's group in 

Kharkiv was unexpectedly completely stopped by the order of the country's 

leadership. Experiments in schools were forbidden; inspectors of the 

authorities came to the school, unexpectedly entered the classrooms, and 

looked through the books from which the children were learning. But Vladimir 

Repkin and some of his colleagues continued to work (without pay, since the 
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laboratory was closed), hoping that the ban would be lifted. Some teachers 

couldn't work according to the traditional programs. They remember with a 

smile that any book was on the children's desks, but the experimental book 

was under the table, and the children studied in it. 

D.B. Elkonin and V.V. Davidov remained hopeful about the possibility of 

continuing the experiment. Vladimir Repkin continued to communicate with them. 

Once, when Davidov was dismissed as director of the Institute of Psychology and 

another director was appointed, Vladimir Repkin showed great sympathy for 

Davidov and gave him a recording of a song in which the author jokingly explained 

why an incompetent person often occupies a "sacred place". The author of this 

article took this tape personally and can confirm that Vasily Vasilyevich, who had 

a great sense of humor, enjoyed the song. 

During the years of the ban on developmental education, Vladimir 

Repkin worked as the head of the Russian language department at one of the 

technical institutes in Kharkiv and actively tried to implement the main ideas 

of developmental education in the Russian for foreign students there. 

 
Photo 14 - V.V. Repkin with a Kharkiv student, 1985. 

 

 
 

Source: Family personal archive. 
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10. The developmental learning system in a mass secondary school 

 Only five years later, in 1988, when the general situation in the country 

had changed, V. Repkin resumed the interrupted research with a small group 

of former laboratory employees. But immediately a new task arose: to 

discover the possibilities and conditions for mastering the system of 

developmental learning by students in mass general education schools. 

Vladimir Repkin and Vasily Davidov, on the initiative of the head of the non-

profit educational organization "Evrika" Alexander Adamsky, began to 

familiarize teachers with developmental learning. Such a meeting of V. 

Repkin with the teachers of the city of Sochi aroused great interest, as the 

participants recalled. 

 

Photo 15 - V.V. Repkin gives lectures on Developmental Learning. Summer 1989. 
 

 
 

Source: Family personal archive. 

 

 In 1988, under the leadership of his group, 13 teachers were working in 

Kharkiv and the Krasnodar region. A year later the number of classes working in 

developmental learning programs reached several dozen, and since 1990, it has 

been in the hundreds. In 1995, it was estimated that the number of students in the 

developmental learning system was just under 10% of the total number of primary 
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school students. Separate classes and entire schools began to operate in Ukraine, 

Russia, Kazakhstan, and the Baltic countries. 

 On the initiative of V.V. Davidov, the research group of V.V. Repkin joined 

the Institute of Pedagogical Innovations of the Academy of Pedagogical Sciences of 

the USSR as an independent laboratory. V.V. Repkin actively used these 

opportunities to expand experiential learning. 

 Probably this active work and creative outburst helped V.V. Repkin survive 

the tragedy that befell his family in the spring of 1988. Unexpectedly and 

tragically, his middle daughter Tonya died (a complication of childbirth). Vladimir 

Repkin loved her very much, and it was not just love for his daughter, but a deep 

spiritual affection. Tonya was only 31 and half years old; six children were left 

motherless, the youngest was three months old... 

 

Photo 16 - Antonina Repkina. 
 

 
 

Source: Family personal archive. 

 

 V.V. Repkin's work in Moscow at the Institute of Pedagogical 

Innovations of the APS of the USSR didn't last long: in 1991, the USSR ceased 

to exist and Ukraine became an independent country. It became impossible for 

V. Repkin to lead the laboratory in Moscow. But the developmental learning 
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was already in the mass schools, and the work had to continue. Therefore, 

together with A.M. Zakharova, V.V. Repkin founded the Independent 

Scientific and Methodological Center of Developmental Education in Kharkiv. 

In addition, Vladimir Vladimirovich continued the work of the laboratory, but 

was already transferred to school ¹ 4 and then to school ¹ 85 in Kharkiv.  

 V. V. Repkin maintained creative and friendly working relations with V. 

V. Davidov, but, as before, it was a rather autonomous cooperation. Repkin and 

Davidov disagreed on a number of theoretical and practical issues (cf. 

PUENTES, 2022). For example, on the one hand, Davidov gave lectures to 

teachers with great interest and enthusiasm, but on the other hand, he was very 

cautious about the dissemination of developmental learning in mass schools. 

Moreover, until the last years of his life, Davidov believed that the presence of 

textbooks would hinder the organization of developmental learning. We have 

written about some differences in the understanding of the theoretical problems 

of developmental learning between V. Repkin and V. Davidov (REPKIN; V. 

Davidov). Davidov (REPKIN; REPKINA, 2019). 

 

Photo 17 - Vasily Davydov, Zinaida Lozing, Vladimir Repkin, Vyacheslav Lozang. Krasnoyarsk, 1993. 
 

 
 

Source: Family personal archive. 
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 According to V.V. Repkin, the main and most difficult problem in the 

transition from developmental education to mass education was the training of 

teachers to implement the system. 

 Vladimir Vladimirovich believed that it was impossible to prepare 

teachers for this work using traditional methods of information transfer. He 

proposed the "inclusive" method of learning, in which teachers receive 

relatively little preliminary training, begin to actually work on developmental 

learning programs, periodically, under the guidance and with the participation 

of experienced methodologists, collectively discuss the problems that have 

arisen and ways of solving them, and outline a program of future actions. 

Vladimir Repkin has always played a very active role in this work, together 

with the Center's methodologists. 

 Vladimir Vladimirovich believed that teachers-in-training should acquire 

not only knowledge of language learning and mathematics, but also an 

understanding of the psychological foundations of developmental learning. 

Therefore, he taught the psychology of developmental learning from the very 

beginning of these courses for teachers in various cities. In these courses, he always 

paid close attention to the basic concepts of developmental learning and the theory 

of learning activity. The content changed every year, and a version of the lectures 

given in Riga in 1992 was published. 

 He also gave lectures to teachers on the peculiarities of developmental 

learning of Russian in primary and secondary schools. During his work at the 

Siberian Institute of Developmental Learning (more on this below), he taught a 

unique course entitled "Methodology of the Russian Language in the System of 

Developmental Learning". 

 Vladimir Repkin's idea of a "School of Excellence in Learning" for 

developmental education teachers was very fascinating and promising. These 

teachers had already completed the courses for teachers and methodologists, 

but they wanted to strengthen their theoretical skills. V. Repkin invited these 

teachers from different cities to the Kharkiv School of Developmental 

Learning, which had a laboratory. The teachers planned the lessons together 
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and conducted them in the presence of other teachers, methodologists, and 

authors of school subjects. After the lessons, they discussed them together, the 

problems that arose, and planned the next lessons. The work proved to be 

extremely effective both for the professional growth of the teachers and for the 

understanding of the authors of the programs, as well as for the systematic 

improvement of the proposal. 

 

Photo 18 - V.V. Repkin with a group of students from the School of Pedagogical Excellence, 1996. 

From left to right in the bottom row, Russian language methodologist Tatiana Nekrasova, and 

psychologist Galina Viktorovna Reepkina, Vladimir Vladimirovich Repkin. 
 

 
 

Source: Family personal archive. 

 

 An interesting incident occurred when the teachers at the "school" were 

teaching Russian. The teachers planned and conducted the lessons together, but 

it didn't work when the students had to "find out" what a phoneme was. It was 

necessary to hold the fifth lesson on this topic, but it was completely 

incomprehensible how to do it, firstly, because the students had already lost 

motivation, and secondly because during the lessons it was discovered that for 

various reasons some students were not sufficiently trained to understand the 

material. The teachers (and they were well-experienced Developmental 

Learning System teachers!) were confused because all the ideas had been 
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exhausted. Then Vladimir Vdazhimiolvich Repkin said that if there was really 

nothing to be done in this situation, developmental learning should be closed. 

 V. V. Repkin began by suggesting that the students use the time "just to talk" 

because he wasn't a teacher and wasn't going to lecture. This immediately solved the 

problem of motivation. Vladimir Vladimirovich, as an excellent director, organized this 

"conversation", or rather study dialogue. The problem of some students' lack of skills 

was solved by Repkin in an elementary way, exactly according to Lev S. Vygotsky. 

Vladimir Vladimirovich carried out these actions with the students, and the children 

coped with everything. It was an excellent example of work in the zone of possible 

development. The lesson ended with a total victory - the students clarified the concept 

for themselves, demonstrated a good understanding of it, and demonstrated mastery of 

the method in solving the proposed practical tasks. 

 During the work of the school of pedagogical excellence and in the 

laboratory schools of the cities of Kharkiv, Lugansk, and Samara, on the 

initiative of Vladimir Repkin, a professional video of numerous lessons and 

their discussion and design process was made. Based on these materials, films 

were made for teachers with commentary by Vladimir and Galina Repkin. 

These films were very valuable material for teachers and methodologists of the 

developmental learning system. 

 Throughout all the years of the existence of the Kharkiv research group, 

Galina Repkina always took part in it. At the beginning of Vladimir Repkin's 

research on the organization of experiential learning, she was constantly 

involved both in the discussion of the learning project and in the analysis of 

lessons. Galina Viktorovna took an active part in Vladimir Repkin's dissertation 

research. Together with Vladimir Repkin, she conducted a learning experiment 

with students to study the influence of the method of psychological organization 

of the material on the structure of the study activity. 

 After defending her dissertation, Galina Viktorovna worked for many years as 

a professor of psychology and was involved in research on memory problems in the 

field of engineering psychology. At the same time, she actively participated in the 

development of the problems of developmental learning with Vladimir Repkin. 
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Discussions of programs, textbooks, and lessons often took place at the Repkin home, 

and Vladimir Vladimirovich often asked Galina Viktorovna to listen and give advice 

in difficult and controversial moments. She was especially active in designing and 

analyzing the results of research in the field of study. 

 Later, during the formation of the theory of developmental learning in 

public schools, Galina Viktorovna Repkina left her job as a teacher and joined 

the research and study activity in the Kharkiv Laboratory of Developmental 

Learning. She attended classes in Kharkiv schools and in different cities, 

where teachers worked according to the programs of V.V. Repkin. In the course 

of this work, Galina Viktorovna developed a scheme of diagnosing the 

characteristics of learning activity of pupils in the first years of primary school, 

which was used by the teachers of developmental learning. Together with 

Vladimir Vladimirovich, Galina Viktorovna took part in holding courses for 

training teachers in the system of developmental learning. 

 Vladimir Vladimirovich always appreciated Galina Viktorovna's 

wisdom, intuition, and profound understanding of psychology. All the years 

they lived together, she was his main interlocutor on all subjects. He discussed 

all his ideas with her and never failed to read her finished articles. 
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Photo 19 - Galina Viktorovna Repkina. 1978. 
 

 

Source: Family personal archive. 

 

 Galina Viktorovna was an incredibly kind and sympathetic person. 

Many laboratory workers and professors turned to her for psychological advice 

on professional and personal matters. Above all, she was the soul of the family, 

the soul of the house. 

 For 10 years, Vladimir Repkin, as the rector, supervised the training of 

teachers at the Siberian Institute of Developmental Learning in the city of 

Tomsk. This work was different from teacher training or retraining programs. 

The students, many of whom had not been teachers before, needed to be 

prepared, not retrained, as was the case with developmental education 

courses. Moreover, this was not an opportunity for short-term training but for 

systematic study according to a complete curriculum, as in a pedagogical 

institute. V. Repkin, together with a creative and truly interested team of 

teachers from the institute, found new approaches and methods for training 
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teachers in the system of developmental learning and successfully 

implemented them. 

 
Photo 20 - V.V. Repkin with the professor of the Siberian Institute of Developmental Learning, 

Irina Markedonova. City of Tomsk, 1998. 
 

 

Source: Family personal archive. 

 

 With the help and direct participation of V. Repkin, centers of 

developmental education were established in Tomsk, Samara and Lugansk. 

Several times a year he came to the teachers, gave lectures, discussed the 

teaching, and offered consultations. His communication with teachers was 

always very dialogical; he was truly interested in their opinions, problems, and 

difficulties. Vladimir Repkin treated teachers with deep respect and really did 

everything possible to make teachers co-authors of the developmental learning 

system. Because of this work, several teachers became co-authors of textbooks 

and learning aids. 
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Photo 21 - V.V. Repkin reads a book about Russian teacher Galina Sokolova. City of Samara, 1998. 
 

 
 

Source: Family personal archive. 

 

 According to Vladimir Repkin, the second most important task of work 

in a mass school according to the system of developmental learning was the 

development of teaching materials. He analyzed the new requirements and the 

experience gained during the years of the system's implementation, and 

together with his co-authors, he made fundamental adjustments to the 

previously prepared materials and developed new ones. 

 After 1991, Ukraine became an independent country. In this context, 

the state gradually began to pay more attention to the development of the 

Ukrainian language. For many years, the Russian language was artificially 

imposed in Ukraine. Children studied Ukrainian as a foreign language in far 

fewer school years than Russian. In the first years of primary school, only 1 

lesson per week was devoted to the study of Ukrainian, while 8 lessons per 

week were devoted to the study of Russian. In addition, during the alphabetic 

period, children were taught Russian first, and half a year later, they were 
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taught Ukrainian. Vladimir Vladimirovich understood the need for 

knowledge of the mother tongue and attached great importance to the 

creation of Ukrainian textbooks. The problem was very difficult because it 

was necessary not only to think about the system of study tasks and, at the 

same time, to correlate it with the system of study tasks of the Russian 

language, but also to somehow "place" the necessary teaching material in this 

lesson. The development of textbooks in the Ukrainian language began in 

1991 with the Kharkiv methodologists Petrovna Sosnitskaya Nadezhda and 

Galina Nikolaevna Vlasenko under the leadership of Vladimir Vladimirovich 

Repkin. They worked all day, discussed the program, and the students made 

lesson plans. By the beginning of the second half of the first year, a new 

textbook had already been developed. It wasn't published, but the students 

received printed text for each lesson. For each student (there were 62), 

Petrovna Nadezhda and Galina Nikolayevna printed the text on carbon paper 

on a typewriter. The same text had to be printed 11 times. Each lesson was 

taught in two experimental classes at schools #146 and #64 in the city of 

Kharkov. The developers were always present during the lessons. Afterward, 

they discussed the results with Repkin and decided what needed to be 

changed. The book was published in 1994. The authors then developed 

textbooks for the following years of elementary school. In the school year 

1996-1997, the textbook of the authors was successfully tested in two classes  

of the Kharkiv school ¹ 85. Since the beginning of the 21st century, the 

authors E.A. Perepelitsyna, N.P. Sosnitskaya and I.P. Staragin have 

developed a program, textbooks, and teaching materials for the Ukrainian 

language for elementary school students, which have been repeatedly revised 

and republished. The programs and textbooks were always approved by the 

Ministry of Education and received its seals. 

 Today, developmental education classes operate in many regions of Ukraine. 

In the Kharkiv region alone, there are 31 such schools. 

 Vladimir Vladimirovich understood that the introduction of 

developmental learning in mass schools strongly raised the problem of 
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organizing its succession in middle school. To ensure the continuation of 

developmental learning in the middle years, he and his co-authors prepared a 

series of textbooks in Russian for grades 5 to 8. When working on new 

textbooks for this level, V. Repkin organized the work of a creative group of 

teachers, methodologists, and co-authors who lived in different cities. They 

came to work with V. V. Repkin, discussed the results of the work, the 

problems that arose during the implementation of the projects in real school 

classes, etc. 

 Vladimir Repkin knew that a teacher in a mass school, in mastering 

developmental learning, has many questions every day but no one to ask. That 

is why, in the 1990s, V.V. Repkin wrote a book called The Beginning of Time. 

In it, Vladimir Vladimirovich analyzed the psychological and methodological 

problems of the initial stage of Russian language learning for younger students 

according to the system of developmental learning. This was only the 

beginning of methodological work. In the 1990s, under the leadership and with 

the participation of V.V. Repkin, a lot of work was done on the preparation of 

methodological manuals for teachers of developmental learning (T.V. 

Nekrasova and others). 

 A significant event for developmental education was the publication of a 

fundamentally new educational dictionary of the Russian language. Vladimir 

Repkin worked on it for a long time and with great care. The idea of such a 

dictionary has been discussed several times, since there is no analogy to such a 

dictionary. The dictionary for grades 2-7 was published in 1993. Subsequently, 

Vladimir Vladimirovich significantly revised it and on the birthday of Alexander 

Pushkin, he declared that it was a unique dictionary in which the grammatical 

classes of words in modern Russian were clearly marked. Each word is explained, 

and synonyms and antonyms are given. The use of words in Russian speech is 

illustrated by excerpts from the works of A.S. Pushkin10. 

 
10 Aleksandr Sergeevich Pushkin (1799-1837) was a Russian poet, writer and playwright of the 

Romantic era. He is considered Russia's greatest poet and the founder of modern Russian literature. 

Born into the Russian nobility, his father, Sergey Lvovich Pushkin, belonged to an ancient and 

noble family. [Translator's note] 
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Photo 22 - Dictionary of Russian educational vocabulary. 
 

 

Source: Family personal archive. 

 

 In December 1994, Vasily Davidov and Vladimir Repkin met in the city of 

Tomsk while attending a conference on developmental learning. In the evening, 

they discussed many problems related to the spread of developmental learning in 

public schools. They concluded that in order to identify and solve them, it was 

necessary to combine the efforts of scientists and teachers dedicated to this 

concept. It was then decided that the creation of the International Association for 

Developmental Learning would contribute to this. The Association was founded in 

October 1995 at a conference in Moscow, with Davidov and Repkin as its leaders. 

Shortly thereafter, Vladimir Repkin, along with Alexander Dusavitskii and 

academician Sergei Maksimenko, founded the Ukrainian Association for 

Developmental Learning. Vladimir Vladimirovich took a very active part in the 

work of both associations. The last time he spoke at the conference of the 

association was in 2020. 

 In the late 1990s, Galina and Vladimir Repkin flew to Sakhalin to give 

lectures to teachers studying at the Siberian Institute of Developmental Learning. 

The Repkins were happy to see their beloved island, its nature, and its teachers 

again. The teachers were happy to listen to the Repkins' lectures, get answers to 
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their questions, and talk to them personally. Vladimir Vladimirovich discovered 

that the headmaster of the school where he had worked 30 years ago was now his 

favorite student. Naturally, this was perfect news for Vladimir Vladimirovich. 

 
Photo 23 - V. V. Repkin and G. V. Repkina with teachers of developmental learning. 

Sakhalin Island, 1998. 
 

 

Source: Family personal archive. 

 

 

11. Moving to Lugansk 

 That same year, Vladimir and Galina Repkina moved to Lugansk with 

their youngest daughter, Alena. Their eldest daughter, Natalya Repkina and 

her family lived and worked there. 

 Vladimir Repkina continued to work actively on textbooks and scientific 

articles. Even in the last years of his life in Kharkiv, Vladimir Vladimirovich 

learned to work on computers, which helped him a lot. He continued to 

cooperate with teachers. Teachers came to him from other cities. At that time, 

Vladimir Vladimirovich was pleased to work with co-authors of textbooks. He 

worked with Elena Vostorgova and Tatyana Nekrasova: sometimes it was 

necessary to change something in the textbooks for the first years of primary 

school, but most of the time during these years they worked on high school 

textbooks. The work was especially pleasant in the summer. A desk was set up 
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in the yard of the house, under the grapevines. And after work, Vladimir 

Vladimirovich would recite poems commissioned by the audience. Tatyana and 

Elena remembered those happy, romantic days for a long time. 

 Vladimir Repkin hadn't had good eyesight since childhood, but he always 

adapted to the fact that it was getting worse: he got new glasses, changed the 

monitor... At the age of about eighty, Vladimir Vladimirovich lost his sight 

completely - he got up in the morning and found that he couldn't see anything. 

He didn't want to go to the doctor because he didn't think he could be helped. 

It didn't take more than a week, and he adapted. He could locate objects by 

touch, mainly because he had always been cautious - he put everything in its 

proper place. 

 He continued to work on books and teaching materials. Everyone who 

worked with Vladimir Repkin was amazed at what a rare memory he had. He 

remembered perfectly all the materials from previous years, very seldom asked 

to reread something from new developments, and explained exactly where, on 

what pages, to look for the text he needed. The student secretaries helped with 

the technical work (typing texts, reading the necessary materials, etc.). 

Vladimir Vladimirovich had a touching and tender relationship with them. 

Every day after work (and they worked 4 hours straight), Vladimir 

Vladimirovich spoke with the girls about his life, the problems of studying at 

the university, and often read poems or talked about writers or poets. The 

relationship continued even after the end of their work together; until the end 

of their lives, they would sometimes call and continue to talk to each other.  
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Photo 24 - Alena Repkina - V.V. Repkin's youngest daughter. 
 

 
 

Source: Family personal archive. 

 

 During this difficult time in his life, Vladimir Repkin had a surprisingly 

tender relationship with his youngest daughter, Alena. When he lost his 

eyesight, Alena began to take care of him. She didn't work due to health 

problems and devoted all her spare time to her father. She liked to go to him 

as soon as he called, jokingly calling him "my son," and everyone, especially 

Vladimir Vladimirovich, loved this game. "Look what my baby is doing!" - He 

would say about his father, and that made things easier and more fun for 

everyone. Vladimir Vladimirovich would sometimes deliberately indulge 

himself and play. Alena loved everyone in the family; she took care of everyone, 

and they all loved her very much. Therefore, it was a great sorrow when Alena 

died prematurely, before her 50th birthday. Often, and especially on each of 

her birthdays, Vladimir Vladimirovich remembered her with great gratitude 

and sadness. He and all his relatives felt her absence at every turn. 
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Photo 25 - V.V. Repkin with grandchildren and son-in-law. 1994 
 

 
 

Source: Family personal archive. 

 

 Of course, Vladimir Repkin was not alone: always, and especially in the 

most difficult moments of his life, he was supported by his whole family: his 

wife Galina, his daughter Natalya, 11 grandchildren, and 14 great-

grandchildren. And, it seems to me, there's no point in trying to understand 

Vladimir Repkin if you don't know his greatest love. For many years, he had a 

touching and very romantic love for his wife Galina. He never forgot to give 

her flowers on the memorable dates of their life together, the day they met, 

the first time they went to the theater together... And on Galina's 80th 

birthday, he gave her 80 beautiful red roses. He had already lost his sight, but 

he explained to his grandson in detail what kind of rose to buy, what size, and 

what color. And when Galina left this life, he often asked if we had forgotten 

to put our favorite daisies in front of her portrait... 
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Photo 26 - Vladimir and Galina Repkin at their 60th wedding. Year 2013. 
 

 
 

Source: Family personal archive. 

 

12. The war. 

 In 2014, after the occupation of Lugansk by Russian troops, it became 

dangerous to live there. The Repkins decided to move with Natalya's family to 

central Ukraine. Vladimir Repkin sadly joked that the war drove him out of 

Vinnitsa in 1941 and brought him to Vinnitsa in 2014. 

 During these years, Vladimir Repkin's health deteriorated, and he 

practically stopped walking by himself. In his youth, he led a very active life - 

he walked with children, went sledding with them, taught them to ride 

bicycles, etc. During his life in Kharkiv, he regularly walked not only to work, 

but also to go shopping. After a serious leg fracture at the age of 70, he 

continued to travel to other cities and go shopping, but gradually his activity 

decreased. 

 After losing his eyesight, Vladimir Repkin stopped walking. He often 

refused to go anywhere, joking that you can see nature on TV, and on TV, it's 

even more beautiful. After the war began, and he left Lugansk, he agreed only 

once to go out on the terrace and drink tea with Galina and Natalya. He spent 

all his time in his room: listening to news on the Internet and much more - 
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music on a special recorder for the blind. For a long time, he just lay there and 

thought (of course, mostly about the problems of developmental learning). 

Vladimir Vladimirovich was very upset that he couldn't read Braille. He didn't 

like listening to audiobooks, the only exception being Galina Repkina's 

memoirs. He replaced reading with mentally reading poems to himself, which 

he remembered surprisingly well. When he realized that he had forgotten a 

line somewhere, he would ask someone to read it to him, but he rarely forgot. 

Above all, Vladimir Repkin was sad that he had lost many contacts with some 

relatives, colleagues, and friends: some of them had died, others were very far 

away. Some of them came to visit him very seldom, he communicated with 

them only by phone. 

 Of course, there was communication with the family: the eldest daughter 

Natalya was there, sometimes one of the grandchildren and great-grandchildren 

came, and Vladimir Repkin liked to talk to them, read them poems (and only for 

something, but he tried to guess what exactly they would like), and tell them 

interesting stories. Surprisingly, well, he remembered what problems and adventures 

each of them had in childhood, about which he told fascinating stories. 

 And in this difficult period of his life, Vladimir Repkin continued to work. 

Despite all the difficulties, he managed to work fruitfully on Russian-language 

materials (in the Internet mode, of course) with co-author Tatyana Nekrasova. They 

talked a lot on the phone every day, especially after Galina Repkina's death. Tatyana 

was seriously ill during those years, and Vladimir Vladimirovich supported her 

cautiously: he discussed her problems, recited poems for her, and different ones every 

day, and even sang songs. 

 He continued to work with his daughter Natalya on the psychological problems 

of developmental learning. The last years of his work were devoted mainly to the 

analysis of the core concepts of the system of developmental learning and to the 

construction of its theoretical model. 

 It was very difficult for Vladimir Vladimirovich Repkin to experience 

about a large-scale Russian invasion of Ukraine. For him, it was also a 

personal tragedy, the destruction of values, the loss, in many ways, of the 
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meaning of life. Perhaps it was this military situation, or rather the 

experiences associated with it, that led to a sharp deterioration in his health. 

Wisdom allowed Vladimir Repkin to maintain self-control, dignity, and even 

the meaning of life. His incredible mind could not exist without work, and 

Vladimir Repkin maintained the hope that there would be a peaceful life and 

that developmental learning would be necessary in it. Vladimir 

Vladimirovich's last words were a question: "Are we still going to write about 

developmental learning?" I replied that, of course we were. He fell asleep and 

never woke up... 

 

Postface. 

 Heinrich Heine11 said: "Every human being is a world that is born with him 

and dies with him; under every tombstone lies a world history. 

 We do not and cannot estimate the size of this world. We see something, we 

guess about it. The main part of Vladimir Repkin's life was developmental learning. 

 I entered this world called "developmental learning" while I was still in 

school. My sister Tonya studied in the first Developmental Learning class, where 

the first teacher was Galina Petrovna Grigorenko. Sporadically, I saw her math 

and Russian classes. I could go to her chemistry class, which was in the 3rd grade. 

Later, in the class where my sister Alenka studied, I watched the film "2 x 2 = X" 

being shot. The classroom door was open, and you could watch silently from the 

hallway. Rails were placed around the classroom, and the camera moved along 

them. Sometimes the camera would come close to a student who was talking or 

writing. I was very surprised that the students paid no attention to the camera, to 

the adults, to the camera operators walking around the classroom, or to us in the 

hallway. They were truly interested in learning! 

 I began to study the problems of developmental learning two years after 

graduating from the Psychology Department of the University. Vladimir 

Vladimirovich and I decided to study the role of goal setting in the memory 

 
11 Christian Johann Heinrich Heine (1797-1856) was a German romantic poet, known as “the last 

of the romantics”. [Note from the translator and technical reviewer] 
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development of schoolchildren in the conditions of directed formation of study 

activity (now it would sound like "in the conditions of developmental learning"). 

The work was surprisingly interesting, and I fell in love with developmental 

learners and their amazing and completely unusual teachers. The study was 

completed in 1983, but the dissertation defense didn't take place until 1987, when 

the government ban on developmental education was lifted. 

 In December 1994, Vasily Vasilievich Davidov and Vladimir Vladimirovich 

Repkin, after a conference on developmental education in the city of Tomsk, were 

discussing various issues, and both of them were very concerned about one topic: 

what happens to the development of students in developmental education classes 

in mass schools. After all, there the teacher works independently, without the 

control and help of authors and methodologists, sometimes without training in the 

courses. Vladimir Vladimirovich decided to organize such a study and suggested I 

solve this problem. The idea was supported by Vasily Vasilievich Davydov - he 

knew my dissertation research well, as he was my advisor. I was very interested 

in finding out what was really going on in these schools. Vladimir Vladimirovich 

took a very active part in the study, especially in the analysis of the results. The 

study lasted 10 years, and this work was entirely in the tradition of developmental 

learning: the more you learn, the more questions arise. From the beginning of this 

research until the last days of Vladimir Vladimirovich Repkin's life, I had the 

fortunate opportunity to participate with him in the search for and study of various 

psychological problems of developmental education. 

 Vladimir Vladimirovich Repkin's world of Developmental Learning has been 

preserved in published and unpublished articles, notes, textbooks, methodological 

materials, and films. Vladimir Vladimirovich believed that his understanding of 

Developmental Learning was most clearly recorded in his Russian language textbooks. 

He sometimes said that even if the work of developmental learning is closed 

everywhere, after many years there will be a teacher who will look at the textbook and 

understand the meaning of developmental learning. And, he said, he would build a 

perfect system out of it. 
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 The main place where Vladimir V. Repkin's world of developmental learning 

lives is the living school. Fortunately, despite all the difficulties, developmental 

learning continues to exist in Ukraine. A variant of the system of developmental 

learning, developed by the Kharkiv research group under the leadership of Vladimir 

Vladimirovich Repkin, not only exists, but also is actively developing. In different 

regions of Ukraine, classes and whole schools are working according to this system. 

Textbooks for mathematics and the Ukrainian language have been significantly 

revised to meet modern requirements and conditions. Developmental learning 

continues into secondary school. Teacher training to work from this perspective in 

primary and middle schools has been organized at the state level. The Kharkiv 

Independent Scientific and Methodological Center of Developmental Learning, 

founded in the 1990s by Vladimir Vladimirovich and Anna Mikhailovna Zakharova, 

continues to participate in all this work. 

 

История жизни Владимира Владимировича Репкина 

 
Краткое содержание: 

В статье рассматривается биография В.В. Репкина (25.12.1927- 11.04.2022).  Родился и 

детские годы провел в Украине. Высшее образование получил по двум специальностям: 

учитель русского языка и психология. Научными исследованиями по психологии начал 

заниматься под руководством А.Н. Леонтьева в период учебы на отделении психологии 

МГУ. Разработку системы развивающего обучения начал с 1963 году, когда учился в 

аспирантуре у профессора П.И.Зинченко в городе Харькове. Создал и руководил все годы 

харьковской исследовательской группой развивающего обучения. Как соавтор системы 

развивающего обучения, занимался в основном психологической теорией учебной 

деятельности и разработкой на основе этой теории программ обучения и учебных 

материалов по русскому языку; осуществлял консультативную помощь в создании 

учебных курсов и учебников по другим учебным предметам. С середины 70 -х годов 

работал над подготовкой, а с конца 80-х - реализацией развивающего обучения в 

массовой школе. Наибольшее внимание в этот период уделял проблеме подготовки и 

сопровождению учителей при освоении системы развивающего обучения и разработке 

учебно-методических материалов для школы. Последние годы жизни посвятил анализу 

теоретических проблем развивающего обучения.  Семья: хена Галина Викторовна 

Репкина, психолог, псатель, дочери – Наталья, Антонина и Елена, 11 внуков и 14 

пракнуков.  

 

Ключевые слова: Репкин В.В. Развивающее обучение; Учебная деятельность; Харьковская 

исследовательская группа развивающего обучения.   
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Vladimir Vladimirovich Repkin:  

notas para uma historia de vida 
 

RESUMEN: 

El artículo trata sobre la biografía de V.V. Repkin (25 de diciembre de 1927 - 11 de abril de 2022). 

Nació y pasó su infancia en Ucrania. Recibió educación superior en dos especialidades: profesor de 

lengua rusa y psicología. Comenzó a dedicarse a la investigación científica en psicología bajo la 

dirección de A.N. Leontiev durante sus estudios en el Departamento de Psicología de la Universidad 

Estatal de Moscú. La elaboración de un sistema de aprendizaje desarrollador comenzó en 1963, 

cuando era estudiante de posgrado del profesor P. I. Zinchenko en la ciudad de Jarkov. Creó y 

dirigió, durante muchos años, el grupo de investigación de Jarkov sobre aprendizaje desarrollador. 

Como coautor del Sistema de aprendizaje desarrollador, estuvo involucrado principalmente en la 

teoría psicológica de la actividad de estudio y el desarrollo de programas de aprendizaje y 

materiales didácticos en el idioma ruso basados en esta teoría; brindó asistencia en la creación de 

cursos de capacitación y libros de texto en otras disciplinas académicas. Desde mediados de los años 

1970 trabajó en la preparación, y desde finales de los años 1980, en la implementación del 

aprendizaje desarrollador en las escuelas públicas. Durante este período, prestó más atención al 

problema del aprendizaje y monitoreó a los maestros para que dominaran el sistema de aprendizaje 

desarrollador y produjo materiales didácticos y metodológicos para la escuela. Dedicó los últimos 

años de su vida al análisis de problemas teóricos del aprendizaje desarrollador y de la familia: su 

esposa Galina Viktorovna Repkina, psicóloga, escritora; sus hijas Natalia, Antonina y Elena; y sus 

11 nietos y 14 bisnietos. 

 

Palabras clave: V. V. Repkin; Aprendizaje Desarrollador; Actividad de Estudio; Grupo de 

Investigación sobre el Aprendizaje Desarrollador de Jarkov. 
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